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Preface 



This report describes the observer's manual and the cocreeponding 
trainer 's" manual for the classroom observation instrument which was . • 
designed to co'de the behavior of students during reading instruction. 
This observation instrument and it$ related training program were 
developed as part of Contract OEC-0-71-3715 with the United States 
Office of Education. 

The "Reading: Student Observation Scale" has been designed to be 
used with a corresponding observation instrument which focuses on the 
behavior of the teacher. ' 

« 

^s originally designed, the Student Observation Scale can either 
be used by itself or it can be used concurrently with the Teacher 
Observation Scale by having a pair of trained observers observe at the 
same time in each classroom such that one observer codes the teacher's 
behavior in ten-second intervals while the other observer cades the 
behavior of, a different student every fifteen seconds. The time 
intervals fOr these two observation instruments are different because 
our pilot tests of the instruments indicated that it was too difficult; 
to do reliability studies of student observations in classrooms witjhin 
any shorter time-interval. 

The manual which was used by the observers during the training 
program appears in Part 1 of this report. The trainer's manual which 
was used during the training program appears in Part II of this report; 
the trainers manual contains additional practice exercises and a detailed 
training schedule. The formal training program for the observers also 
included audio-tapes ,and colored slides which simulated scripts of 
teacher-student interactions^ ' 

The stopwatches which we used for this observation instrument 
contained second-hands which completed a 360° sweep in thirty-secbnd 
intervals, thus permitting two students' behaviors to be coded in each 
complete sweep of the second-hand. 

We would like to acknowledge the assistance of several colleagues in 
the development of this observatl^on instrument. In particular, we would 
like to thank Dr. Jaap Tutmnan,.Dr. Margaret Steen, Dr. Dewey Lipe, ' • 

Mrs. Betty Godfrey, Miss Kathy ^Jnider, and Mrs. Irene Fisher for'their 
valuable suggestions aod comments, 

' • / 
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' We would also like *to thank the following admiijistrators who helped 

arrange for us to. obsferve ongoing reading classed during the developmental 
phase of this project: -Mr. Michael Beatrice, Mr. David Miller, Mr. Louis 
Elvin, Mrs. Irma Lubbok, Dr. Gloria Freed, Mr. John McBtide, Mr. Harry 
Barber, Miss Mary Hbrvath, Miss Janet Townes, ^, 

^ Most of all, we would like to express our appreciation and gratitude 
to the teachers who allowed us to observe their classes^during reading 
instruction; their* jcheerf dl cooperat ion and patience not only made our 
task an enjoyable one, but it aldo provided us^with an essential backdrop 
against which to develop the categories for the observation instrument: 
Mrs. Maureen Welch, Mrs. iNancy Hynd, Mrs. Patricia DeLeone, Mrs. Betty 
Godfrey, Mrs. Ann McLaughlin, Mrs. Irene Fisher, Miss Kathleen Snider, 
Mt. Tom Baldwin, Mr. Ted Moyer, Mr. Shelly Partlon, Miss Shirley Treichler, 
Mrs. Zula Smith, Mrs. Fran Homonay, Mrs. Donna Guldin, IJr. Larry Hauler, t 
Mr. Frank Brooks, Mrs. Sandy Ogren, Mrs. Barbara Lombardo, Mrs. Alex 
,Hrabvecky, Mrs. Margaret VJhite, Mr. Bob Wilson, Miss Jeane VanTine, 
Miss Barbara Marcus, Miss Maud ine<» Baker , Mrs. Alva Aronson, -Mrs. Myra' 
Williams,, Miss Almeta Miller, Miss Betsy Page, Mrs. Virginia Andrews, 
Miss Rebecca Pearson, Mrs. Mary Andrews, and Mrs. Jean* Jones. We are " 
grateful for their generous lielp.\ 
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HlstQry, Purpose, and Goals. of the Project - 



The observation Instrument described In this manual was 
developed specifically for the study of reading activities In ; 
eXemejntary school classrooms.' It was deslpib^ to describe the • 
major types of interactign expected to occDr during -reading \ 
►Instructibn so that a systematic study of the activities 6f 
teachers and students during reading instruction could b« 
undertaken. , - 

Tills ob'servatlon instrument is not meant to be used- to: 
evaluate any teacher who is observed." .Its purpose is to describe - 
what happens during reading Instructlorf in a large. variety of' 
types of reading classed So that th0 Relationship hetwe'en what • . 
teachers and students^ do during reading instruction and how. well 
the students learrf to read^ can be studied. Tlris" relationshio is 
essentially a research question, and all* information collcicted 
as part of the observation procedures will be treated as ,do"jBfi- 
dential information by the research team. Tlie information 
collected about any teacher will not be reported. to anyone in the 
school dlstjrlct, and the diita that* is reported will be described 
only in terms of groups of teachers, individual teachers will 
not be identified in any reporting of the data. 



-2- 



( 



Courtesy Rules for Observing 



It Is Important to rennember that you jire a visitor during 
the observation times ppent dn a.school. Ifei an observer, you 
aXe expected to conduct yoursel¥^^ln such a way as to cause the 
lea^t disturbance to the school,' Its faculty, administ ration. 



and ^^dents 
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EacK time you enter a school>you must report to the priucipdl's 
office to\otlfy his office of your presence. 



At no tl^ri^ should you indicate criticism oi dlsapprova^of 
practices or clrcumstdtices that \avfe^ been observed ih the school 
or Its classroomsx Everything* observed in the classroom should 
be treated 'a^ confidential Information bhd should nQt-4>e discussed 
Inslda or outsllJe th^ sphoal* 

Observers are not dmected to outline or to discuss tme details^ 
of the coding scale or thfe "overall ptoiect . The school imd the' 
teachers are to^ b<i briefed about the T>roject by the local coordinator 
Befbre the observer^* arrival. To pTevent any confusl/n or mis- 
understanding, all questions shpuld be directed to t\ 
ator and not answered by the obs'i^rvers. 



local coordln- 



At no time should you Interact^wlth* the students or the 
instruction golng^ on In the classroom*. 

'When conversing with the teachers^^ faculty", or actlttiplstratlon, 
you should be friendly arfd oolite, but you should stay aloof from 
professional discussions. In order to avoid arguments, try to agree 
with what Is being discussed even though ypu tnay pexiaonally disagree. 

' ' f 

It Is Important for you to follow these prqcedures as thcf 
JjJftilnlst ration and faculty may be naturally apprehensive Vibout having 
an observer in the schools and Sl^assrooms. The coding scdle is not 
meant to be an evaluating Instrument, and thus the observ^Kmust in 
no' way appear to b^maklng judgments dbout the school sy^t^m, its 
faculty, or ' procedures . 

/ , ^ 

To summarize these concerns and make it easier for%o,a X^o 
remember th^m, we have prepared the following suggestions; 
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1. As soon as you arrive at the school, check In at the 
^ , principal's office to let them know yo'u are there. 

Bq s^ure to stop at the priacipal's office on your 
. • way out of the schdol each day to tell them you are 

leaving. The iSrlnclpal has a rl^ht to know when you 



arrive and leave the school building. 



2. -Direct all questions about the study to the local 
/ \ * coordinator. 



3i Try to avoid eating lunch at the School whenever 
possible. This action enables you to reduce the 
' burden on the cafeteria staff and to avoid answering 
unnecessary question^ concerning your work. 



{lever argue with the teacher or anyone in the school. 
• Tui:n, all problems oVBr to the local coordinator and 
let him resolve them. ^ " 



Be friendly and courteous to -all teachers , other 
adults', and students, but never discuss your personal 
(^pinions of any teacher, alde^ or student with anyon^ 
In the scl^ool. ^our task is merely to observe, the 
J' classroom, and ynu should not make any suggestions oir / 
give any advice to anyone at the school, even if- the)|/ 
ask ypu to do so. Try to remain detached fVom what 
you observe *^o that your presence* will no^t becor.e an 
•^intetf erence in the classrooms. , , ? 



Avold'^C^lt-chat with the .teachers, aides, and students 

muqh as posslblfe. Do not go to the teachers' lounge 
uniei'ji it would be obviously impolite not to do *so at 
certain times, ^but alv/ays he careiFul of the comments 
you make. Always remember that you are a guest 4" the' 
school so th^t yoijr actions, do not offend anyoYie.r 
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Hbw to Observe * 



In. order to acquaint yoursielf 4^1th the school, the teachers, 
ar^d the clashes you will observe, it is advisable that you visit . 
^e school and the classrooms before the actual observing with the 
/Coding scale. You should use this time to introduce yourself to 
the teachers and to familiarize yourself wlth'^the classroom and 
the students. You should inform the teacher rtiat there will be 
times when you mUst move around the classroom in order to code 
accurately. , 

^flien you enter the cJ.assroom for each visit, you should spend 
the first five minutes familiarizing yourself with the activities 
going on iji the classroom. <You should use this time to walk about 
^the classroom and to observe what kinds of material^ are being used 
and what the students and teacher are doing with 'them. You will 
find this familiarization period extremely helpful' , to accurately 
decide how to code subsequent, activities, ^' 

• |he svjccea^ful observer should disengage himself from the 
ongoinj^-j^nst ruction in order to code accurately, Ycru should not 
become so "ttTivolved with what is happening in the classroom that you 
forget about^^ti^ timing of the coding, Obs|erving takes a (?trtain 
amount of practili^since it requires concentrated effort to observe 
and Co make accurat&^^oding decisions within a few seconds. 




You will need the, foH^ing items whenever you are observing: 



stopwatch V 
clipboard 
• ^; * * coding sheets 

two sharpened pencils 

. Tlie folloi>fing ia a list of f5u^,g09tlons that you should be 
familiar wltli: 

1, Try not to distuA the class In any v;ay'. Some teachers 
may ask you to sit in a certain chair and you should 
agree to do so, bjut teXl tlie teachet politely that you ^ 
may have to move arount^ thie room. Your ' task as an 
observer Is to get closc enough to the teache r or 
student whom 'you are observing to se e atid hear what 
Is happening without interfering with that teacher or 
student . This means that for a good part of the time 1 
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you will need to walk around the classroom, 
remaining"" on the periphery whenever possible. When 
you do move about the room, keep your movements 
casual since any -abru-pt movements at^ mor,e likely 
to disturb the class and to- call attention to you. ' 



Avoid eVe-contact ,with the. te^acher or student whom 
you are observing. This will help them pay less 
attention td^ you. If a teacher 0r student looks at 
yoii. whil-ev^you are coding, lo(pk down at your, codiiig 
sheet so /that you do not encourage that activity. 

, . . ^ ■ ■ ■■ ^-^^ . 

If ^ stujderit "asks you a question while yo^' are coding, 
try not/ to answer if at all possible. Although this; 
suggestion appear^ harsh, it is the sim^ilest, most 
•effective way to discourage tjiis UT\de$ lit able activity 
The students will soon forget ypu are there if you 
not talk with them. ^ 



i^ry to avoid talking with the teachers or aides about 
the coding scale. If the teacher or aide asks you 
what you are coding, try to be polite but do not go 
into any details about the. coding categories or they 
might be tempted to try to demons t:¥:ate the categories 
for you wh'ile you are observing. Yqii want to observe 
the normal', everyday activities of ^the teachers and 
students^, afid no,t a special performance designed to 
matth the coding scales. Refer all questions about 
the coding scales to the local coordinator. 



Do n6t wear flamboyant or overjoy stylish clothes to 
the school or you will distract the teachers and 
students while you are observing. You should dress to 
correspond to the dress code that applies^^to the faculty 
of the school in which you are observing. 
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Geh&ral Coding Rut^s 



There are several coding rules that apply generally to • 
coding, decisions . The ^following rules, apply to all situations 
in. the classrooms. 



1* .If y^u, as the observer, .decide sometime, during the 
coding, session that you have incorrectly cpded some^ 
previous activities because you have misunderstood 
^ the purpose of the activities, stop coding apd shut 
&ff .the stopwatch. ^ You Should then pifeclsely 
. identify the coding num^ej-s whiiih are incorrect and 
change them to the correct codes. For those numbers 
about which you are not sure, do not chapge them, but 
restart the stopwatch and continue to code based on 
^ your present understanding of what is happening in ' 
^ - the classroom. ' 

2. Avoid talking with the teacher as much as possible. . 
If the teacher talks to you while you are coding, 
shyt off your stopwatch, try to keep the conversation 
as short as possible without being rude, then re- 
- start the stopwatch for the remainder of the observa- 
tion period. 



>ii- 



3. The observer should consider the_jaaj.lway as part of 
the classroom when the students are using the hallway 
as an extension of the classroom. 



If you are observing a student and the student leaves 
the room, do not follow that student -btif continue to 
observe the next student. 



The observer should not code a student from another 
classroom who happens to enter the classroom. * 
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If the students take a test for part or all of the 
class period, the students' activities during that 
time should be coded in the appropriate categories. 



If you fill a box on yoyr coding sheet,' stop your 
stopwatch', get out a new coding sheet, restart the 
stopwatch and continue observing for the rest of 
the 'observation period. ' ■ 



If the public address system interrupts the class 
while you are coding,.- shut off your ^stopwatch and 
do not continue o1)serving until approximately two 
minutes after the public address system has 
stopped. 



t 

V 

There may be unforeseen circumstances such as a milk 
break or a fire drill or phone call to the teacher. 
Whenever interruptions such as these occur, stop 
coding^ and wait until the nornfal activities have 
been resumed for approximately two minutes before 
you continue to code the students' activities. " 
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Introduct ion to the 2-dlmenslonal Coding Scale 



The Student Observation scale is Resigned to record activities 
In the classroom in terms of two dimensions: Group and Content. 
The Group dimension describes the activities in the classroom in 
terms of the type of group being observed. The "Content dimension 
describes the kind or type of activity being performed -by the 
students. J. ' 

■ ■ " 

The advantage of usihg this -2 -dimensional coding scale is -that 
an observer can code simultaneously the Group and Content of 
any activity being observed in the classroom,' 

This scale is designed to be used with a stopwatch in order 
that activities in the classroom may be coded at fixed time intervals. 
Using this procedure, it will be possible to collect a valuable, com- 
posite picture of the activities taking place in reading cla^. 

. \ In this -manual, 'the coding scale will be described in detail so 

that^you will become f amiMar^ith all the categories and coding rules, 

The coding procedures, decision rules, and coding schedules will also 
be discussed. 
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Procedures for Coding and Scheduling 



The. procedure for classroom observation of the reading and 
non-reading activities of the teacher and students requires a 
systematic approach to the coding activities. The basic unit of 
observation consists of 15 second intervals. These Intervals 
occur consecutively and are time^ with a stopwatch. Each Interval 
ends as the «hand of the stopwatch passes over the 15 or 30 second 
mark.* \ 

The! observation procedure should develop into a smooth rhythm 
in which the obs-erv^r watches a single student and decides what 
activity is occurring at the moment the hand of the stopwatch passes 
over, the 15 or 30 second mark. A different student should be 
observed during each 15 second interval. In general,, the proce-dure 
that should be followed is to iiAagj^ne the physical arrangement of 
the classroom as being composed of four Quadrants: 



A 
C 



After deciding (at the observer's discretion) on the order in Vhlch 
the quadrants shouJ.d be observed (e.g. ABCD) , the observer shjwfld 
imagine a two-foot wide path is formed from left to right in each 
quadrant. £ach time a student is found in a horizontal sweep of the 
quadrant, that student's activity should be observed during a 15 
second interval and coded as the hand of, the stopwatch passes over 
the 15 or 30 second mark. Tlie next student found in the continued, 
horizontal sweep of that quadrant should be observed during the next 
15 second interval, arid so on. For example:.- if quadrant A contained 
seven students : 



In the preceding exampP^ for quadrant A, each student is'indlcated 
by the letter X. 



*The stopwatches used in this project have. a second hand that comp let 
a 360® sweep during each 30 seconds.' 
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For this project, qach class will be observed on nine 
different days for 20 minutes each day (See Table 1). These nine 
observations should be-^iistributed so that one-thir& of them occur 
during the first-~tbird of the reading period, one-third during the 
•middle-third of the reading period, and one-third' during the last- 
third of the reading period. For the purpqses of this study, the 
obser,vation period that , occurs during the first-third of Che, reading" 
period is assumed to Uegin five minutes after the start of the 
scheduled redding class and last for 20 minutes. The observation 
period that occurs during the last-third of the reading period is/ 
assumed to last for 20 minutes and to end five minutes before the' 
end of the scheduled reading period. The middle-third of 'the reading 
period would include that 20 minute observation period during -the 
scheduled reading class that occurs somewhere near the middle of 
these two extremes. ^ ^ 

The following is a list of rules which pertain to the schedjiling 
of observations: 



.3. -xNo classes of substitute teachers should Ve observed. 
If the teadier is absent on a given day, her class 
should nat be observed on that day. l^^henever a student 
teacher id ptesent code the activities of the student and 
code the student teacher as an "other adult''. 



Observe each class only once each day for a total 
of 20 minutes. Do not spend more than 20 minutes 
in a class on any one day. 




Do not tell the individual teachers the 'day or time 
of your next scheduled visit so that they do not 
prepare a special lesson for vour observation. Kefer 
all questions about vour schedule of visits to the 
local coordinator. 



If possible, do not observe in a school on a day in 
which a special event has the students especially 
excited'. The local coordinator can' help you^'make 
this decision. 




It is permissable to observe a class duriT[if> a shortened 
c^lass period, b/jt only if the shortened period is at « 
least 30 minutxss in length. 





I 



-11- 



Table 1 

Schedule for Each Observation Visit to^ Classroom 

\ 



Lqngth of Time 
First 5 minutes ; 

15 minutes 



Description of^Coding Activity 



Orient yourself to classroom situation 
but do not code any activities. Wind 
your s topwatch . 

Us6 stopwatch and code the students' 
activities so, that you code the activity 
that occurs as the hand of the ^s topwatch 
passes over the 1^ or 30 second mark. 



iO minutes TOTAL 



19 
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Group of Instru iti on 



The *'Group of Instruction" pefers to the type of classroom 
setting or group in \^hich the activities of the student being 
observed take plaCe during a 15 secemd observation period. {There 
are four Groups o^ instructioiiP: 

(1) Teacher 

(2) Other Adult 

(3) ^Peer 

(4) ' Alone 1. 



Teacher 

The student's activities are coded under this category when 
the student being observed is paying attention to the teacher'* or is 
payitTfg ^attention to a group that includes the teacher. 



Example 1*: 



Example 2: 



Example 3: 



Example 4: 



The student is sitting next to the 
teacher at her desk, and the teacher \& 
helping this student to alphabetize a 
list of words . 

The student being observed is part of a 
group of six s tudents 'Sitting around the 
teacher who is reading a story out loud. 

Tlie teacher asks her class of twenty 
students, one of whom is the student" 
being observed, "I^Jhat does bizarre * 
mean?'* 

The student being observed is sitting at 
his desk doing workbook exercises when he 
looks up and listens as the teacher tells 
two students on theT other side of the 
room to sit down. r 



20 
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Other Adult 

\ 

The student's activities ate coded under this category when-' 
ever the student 'being observed is paying attention either to an 
adult other than the teacher or to a grotip that contairis an adult 
o^ther than the teacher. This category is not used whenever the 
teacher is part of the group that contains ah other adult. An adult 
is anyone who is 18 years or older. 



Example 1: The student b^ing observed is listening 
^ to an aide re^d a story. 

Example 2: An aide is telling the student being 
observed how to &pell the word trough . 



Peer 

I , . ^ • 

4/ ' Thc^^'s tudent 's activities are coded under this category whenever 
^the svudcnt being observed is paying attention to a group which 

contaiiiii his peer or peers, but nd teacher or other adult. A peer is a 

perSoti oi.her than the teacher or an other adult. 



Example 1: The student being observed is reading a 
story aloud to another student. 

Example 2: One student is showing the student being 
^ observed how to spell the word sound .' 

i ^ 

, Example 3: Four students are sitting together and 
^listening'^to a tape recorder thrc5\igh , 
I earphones. 



Alone . 

The student is coded as being alone vhen he is not paying 

attention to any group, teacher, other adult, or peer in the 

classroom, but is paying attention ta his own thoughts or 
materi^iyLs, or a' machine by himself 



\ • 
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Example 1: The st^ent being observed Is (3(olng 
spelling exercises alone at his desk. 

Example 2: The student being observed ls« daydreaming 
and looking out the window. 



Example 3: The student being observed Is alone wit:h j 
a tape recorder, reciting a story Into i 
th^^ape recorder. | 
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Special CTodlng Rules for Coding Grouy Categories 



Rule 1 

■ ' - • 
If the student being observed Is paying attention to a group that 
both the teacher, and an other adult>, the situation should be -codfed < 
"Teadh6f" even If the other adult Is speaking. 



Example 1: The teachej: and the aide are sitting 

with a group of students, one of whom Is 
the student being observed. The student • 
being observed Is reading a story out 
loud to the group. * 

. dode: Teacher 

Example 2: The teacher and the aide are.^^ttlng with 
a group of students, one of whom Is the 
student being obso'tyed. The student 
' being observed Is Hstenlng as the aide 
Is readlhg a story to the group. 

Codfe: Teacher 



Rule 2 . 

' '» r 

• ' It , " 

When the student being observed irs paying attention .to the 
situation should be coded as "Alone". 



observer 
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Table 2 ' . 

Coding Sheet for Coding Group Only 

. Name of Observer 

Date ' 




Teacher 



Time S^tart 



Finish 



Third of Class 1 2 3 SP 

School 

€r^de > ' 

City 



Teacher 



Other Adult 



Alone 



ERIC 
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P|ractice Exercise //I for Coding Group of Ins tru^tj-on 



Directions : On a separate piece^-e^ paper , number the page from 
1-12. ^ext to th^ .'corresponding number of the practice exercise 
item, identify the Group of instruction as Teacher, Other Adult, 
Peer> qr Alone. - 



1 ' \ • — ^ \ ^ 

j Example: The teacher is reading a story 


— 7 

aloud to 


' three students, one of whom- is 


the student 


1 being observed. 




Answer : Teacher 









1* T^e teacher, an aide, and a group of students, one of whom is 
the student being observed, are singing songs together. 



2. IWhile the teacher is giving the class of fifteen students the 

. (next day's assignment, she calls to the student being observed, 
fih tlie'back^f the rootn, /*Bill, be quiet and write down 
;y ('tomorrow's assignment!" \ 

' I ' 

3. The student being observed is sitting in a group of seven students 
j and they^are listening to an aide explain the^ difference^ between 

1 long and short vowels. 



4.1 The student being observed is telling a fellow student how to 



spell the word, giraf fe . 



5.! The student being observed is sitting in a group with thre'^ other 
students and a teacher and is listening to one of the other students 
read a story out loud. 



6^ Tlie student being observed iff doing workbook exercises by himself 
^ I at his desk. * , ' * , 



ERIC 
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The student being observed 16. sitting in a class of twenty ' 
students. Another student is answering tb^e teai^hex's question, 
"The word cuiiibersome means rough ' ^ * 



An aide and* the student being observed are practicing writing 
letters of the* alphabet together.^ * * 

The student being observed i^ picking <Sbt a book from the library 
comer in the back of the room* The rest of the class of ten 
students islistening to the teacher read a story out loud to ^ 
them. 



The student-being observed is sitting with a group of students 
who are following along in their books as the teagher reads a 
story. 



The aide and the teacher are listening to the student being 
observed read a story to them. 



The student being observed says to a neighboring student, **I 
finished my stoty before you did." 



Answers to this practice exercise are found on page 5A. 



I 
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Practlce Exercise #2 fo/if Ceding Qroup of Instruction 



^ t 



Pi rjectlons ; On a separate piece of paper, number the page 'from 

1-12. Next to the corresponding number of the practice exercise 

item, identify the Group of instruction as Teacher, Other Adult, 
Peer, or Alone. ■ ' . ^- • /. 



r 



Example: The teacher is reading a story aloud to 

*. three students, one of whom is the student: 
^ being observed. • 

o 

Answer: Teacher 



Th^ student being observed is *helpirig another stia4ent staple ' 
displays on the bulletin brard. 

' ■ / 

The student being observed "is working alone with the teacher at 
her desk on pronunciation rules ^. 



3*^ The student being observed^ is sitting in a class of twenty 

students who are watching a "controlled reader. The teacher is 
. watching the students. " i * 



4. The teacher st;ops- at t)ie desk of the student who* is being' observed 
and corrects his spelling. ' 



5- The teacher is telling the class of ten students how to alphabetize 
words when one student says to the student who is being observed,^ 
"What, pager are we on?*' 



6. The teacher is reading aloud to a group of students, one of whom 
^ is the student being observed. * 
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7. Thei„ student being ob''feery^d is standingiin the ..back of the 
•room looking out >, the window while the rest of the students, 
in ^4:fie class finish their workbook exercises. ^ f . 



8. The student being observed is s^and^np in the tack cf the 
- ' room looking out the window wKen the,^ teacher c^Ha to him, 
- *"Samy.» sit down and finish your workbook exercis'fesi" 



9. The student beitlg pbserved is drawing a picture at his desk. 



"" lOtf . The student -^eing olDsetyeci i*s, in a lifie of ten other studefits 
who are waiting tp Ue dismissed for recess bv the aide. ' , 

IJ. The tdacher and an*^jaid6 are w^jtching the student being observed 
who is 'actitig oiit ^^ story, to other students in the group. 

12. The studeiit |J)eing obsjerved is in a group of s^tudent^ who ace 
v\,dlscus3ing a stp«ry with the teacher. ; ' 



Answers to this practice exercise ^re found .on page 55.. . 



28 



-21-1 



Content of Instruction 



the 'Content of instruction** refers to the„ type of instructional 
or pon-lhstructional acti'Vity the^X the student you aj^e observing is 
engaged in when fehe sweep-hand of tfhe stopwatch crosses the 15 or 
30 second mark. There are twelve categories- used to describe the 
Content of instruction. Four of' these categories are related 
specifically t'o reading activities ' (Comprehension , Pronunciation 
an4 Word Recognition, Language Structure, and Reading Silently). 
Eight other categories are used to describe other instructional , ' 
activities (Spelling, W^riting, Listening Instruction, Non- ^ ' 

Reading Ins t rtict iorl , "Management Instruction," Positive Feedback, 
Negative Feedback:, and Extraneous), ^ ' 

^ Reading activities include those activities by the^ teacher, other 
adults machlniB, or students which irlclude a printed stimulus in thd form 
of letters of the alphabet, combinatipns of letters» words> phrases , 
sentences, and paragraphs . Reading activities do riot include mathematical 
symbols, pictures, maps, or charts unless these objects are accompanied 
by written or printed fetters, words, phifkses,^or a^ntence^. Other 
Instructional activities include management, instructional, and non- 
InstructionaL activities in *the classroom other ^than ^reading activities^ 



r. ' Reading : Comprehension * - . . . . 

"Comprehension" during reading activities refers- to those instances 
in which t*he teacher ^ other adults, machine, or students demonstrate under 
standing of what the students have read. Note that the category refiBrs to 
situations where the students have at one time read, o^ seen the 
printed material being discussed. (The material may have been read at 
some previous time.) It includes questions, statements, or actions, 
s.ifich as defining a word, giving the meaning of a sentence, or interpreting 
a s tory: 



Example 1: The teacher points to the word buff . . 

written on the board and says, %What 
"does this mean?" 

•■ . 

Example 2: T: "What words in the story helped you 
, to see how the farm looked?" 

Example 3: The student being observed says, "In ; 
that story Bob liked the lion," 
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Example 4: After the class has read the story ^ Jack 
and the Beanstalk , the stu'dent "being 
observed and other students act Qut ^he 
^ story'Whi^e the teacher watches • 

E/xatnple 5: The students have Just read a story which 
contains the word parliament . ^The . 
teacher asks , "Who can put this word in 
^ a sentence?" 

Example 6: The^ptudent beiny^ observed is drawing a . 

picture about a story he has"^ read/ ■e'' 



2. Reading : Pronunciation anfl Wor d Recognition . , . 
' " ' * * . 

"Pronunciation and Word Re'cpgnition'^ durdng reading activities refers 
to those instances in Which the teacher, other a4ult„ peer, ^ machine, or, the 
student you are pbserving ''pronounces aloud letter combinations , 'Vords, 
phrases, sentencres, or stories. Nate that 'this category refers to thosa- 
situations where the student you are- observing -sees or is readipg the 
Sprinted material being pronounced. When "only the teacher or onl^ one 
student (not the student being observed) can reatf or see the printed " 
material J)eing ^pronounced , the activity 'is coded as Listening 'Ins ftuctiop 
(Content category 7) except wh^en- the teacher , mother adult, machine, or 
any student is dictating *for the class to spell. In that lease , code^ the 
activity as* Spelling <Content CaLe^ory 5). This ffategory^'also Includes 
phpnic rulfes which deal with pronunciation symbols and rules for vowel, 
-consonant, and con±>inati1;^n sounds. In addition, this category, includes 
nonverbal actions such as\pointing, writing, coloring ,. etc. that tlie 
s tuderit , 'teacher , other adult*, or machine may use-to indicate qi^estions 
or answers to pronunciation and word recognition problems. 



Example 1: S:'^ "How do you pronounce this word?" 

'Example 2: An aide holds up a flashcard with the word 
giraffe .written on it and says, "How many ^ 
sounds in this word?" « ' * 

Example 3: T: "Start thinking of words in which the 

letter o is long." (The letter o i^ written 
on the board) 

Example 4; ^The student iJ^ing observed is reading a ' 
' story aljoud to the class. 

Example 5: The teacher reads "la story aloud while the 
student being observed follows along in 
his book. 
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Examp-le 6: 



Example 7: 



Example 8: 



^Example 9: 



In answer to the teacher's question, ^ 
"Which word sounds^llke cat? ^ The 
•studen.t being observed points to the 
Qorrert word, " o . 

Following the directions on a worksheet 
"the student you are observing colors the 
pictuj'e, the^name of which^begins with the 
same spund as the woi;d jred "begins with. 

"The student you are observing is/ writing 
the pfionetic spelling of a word on tKe 
board, ^ ' c? 

The student b^ing observed is reading the 
definition of a word aloud. 



3, ^"" Reading; Language Structttf^fe 

"Languagfe Structure" refers ,to the structure of a wbrd^ phrase, 
Sentence, or ^p^ragraph. ^ Note that this category refers to those 
situations where the stM^enT you are observing has read or seen the » 
printed material* being discussed. It involves punctuation, gjrammatical 
coostructi6n, and syllabification when it is 'done for *the purpose of 
hyphenating a Word. ^ However, wl^en words are broken into syllab^les* in 
' order Lo aid in the pronunciation of words,, code this activity as 
Pron. & Wd. ReQ. (Content category 2). * * ^ v> 



Example 1 : 



Example 2:. 



Example 3 : 



The teacher asks., "What kind of punctua- 
tion follows: a question?" The word 
punrtuation is written on the {)oard. 

,;rhe teacher points to wasn ' t on the 
board and says, "What i'ett^er was taken 
out ahd replaced with an apostrophe?" 

The teacher explains rieither-nor con- 
struction to her* class. Thfe words 
neither ^and nor are writt;en pn the 
board. " ' 



Example 4 : ' S ; 



"Where Ho I put the hyphen in this 
woVd?'' 



erIc 
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4.- ReadlnR; Reading Silently. 

"Reading SllenMy" refers to'all instances in which the student 
being observed is reading silently to himseTf or is'^^lently looking 
at printed material. . 'V 



Example* 1: The student being' observed is reading a 
story to himself at his desk.. 

Example 2: (The student being obseryed is -looking at 
. a se^^ence wri,tten on the board to 

answer the teacher's question, *Vhat's 
t > the noun in this ^Sentence?" 

Example 3: The student Jtreing observed is reading a 
paragraph in order to answer the 
Jteacher's question, 'Vhat did the boy do 
^ "^after the* picture?" 



'5.^ Spelling \ ' * 

"Spelling" refers td instances in which words' or parts of 
wotds are formed one letter at a time, alKCfUid, to oneself, on • 
the board, br on a sheet . .of paper. It also' includes activities 
that h^e to do with indi^j^idual letters of ' the alphabet arid also 
alphabetizing tfctfviti^s. ^Xhe dlcftation of words or sentenced 
by the teacher or 'students so that the students can write out 
these words are also included,; as spelling activities. "Spelling" 
does not have to take place during reading activities. See 
Content special cbding rule 3 for a further expiration, page;s 32-33, 



Example 1: 'S: "How do you spel^. pluck ?" ^ 

Example 2: T: "Which of the'-wol;c(s gnome or dwarf 

would come first ii the dictionary?" 

Example 3: The student writes ;the wVrd glasses on 

the ,board. . ' 

\ • ■_ 

Example 4: Aide: "What is the*first letter in the V 
word- giraffe ?" 

Examp^le 5': The teachfer Is dictating a list of 
/ vocabulary words for tlie students to 

^ spell correctly on their papers 



6. Writing 



'"Writing*' refers to those specific activities in whj^ch the 
student being observed is jnreating or composing his owrf original 
work ia teois^.of words, phrases, or sentences. The student may 
be actua^^ writing his work or verbally composing it in order 
for someone. else to Write it down. This .category does not include 
copying words, phrases-; or sentences, from the board^ or from a book. 
These latter categories should be coded as Sj)eliing (Conte^; 
category 5). Similarly, if the students are copying definitions / 
from the dictionary or writing an answer to a question on the^ . 
meaning of a story, code th^ activity as Comp. (Content category 
1) . If the student is coping the phonetlq.spelling X)f ^ Wprd, 
code this activity as Pton. & Wd. Ret. (Content category 2). 



Example 1: The BtUdeAt is writing a story about what 
hb did last summer. 

Example 2: The s4:udent is writing his own story 
about animals . 

Example 3: The student is verbally composing a story 
about a.m^ke-believe tcywn while an aide 
wriJtes down the story for- him. If the 
Student watches as tlie aide writes, the" 
activity &ould also be coded as 
. Writing., . , ' 



7. Listening Instruction ^ v 

"Listening Instruction" includes questions, statements, and 
actions which refer to reading material that has been or will bp 
read to the student being observed but which the student himself 
has not seen or read. * Also included are instances where some 
person is reading aloud to the student being observed when the. 
material that is being read is not available to the students. 
When the student being observed is listening to a machine presenting 
the^material this cannot be coded as Listening Instruction. 

An exception to this category is dictation. When a person 
other Uhan the Stijident being observed reads words or sentences 
aloud in-order for the student being observed to spell them, code 
this activity as Spelling (Content category 5) . . 
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Example 1: 



Example 2 

/ 



Example 3: 



Example 4: 



Example 5i 
i 



Example 6; 



The studeni: being observed listens as the 
teacher reads hftn ^, story. The student,, 
does not have any books* 

;V "J^he aide has just reiyd a story to her 
\lass. She aslcs the "class, "What did 
the boy in the story do?" The students 
do not^^lj^e the ,booka^. 

The teacher is reading a story to her- 
cliEiss. She stops and says, "Doorbell is 
a new word!. Let's all say it together." 
The students do not have books. 

A student asks the teacher who is reading 
a story out' loiJd-M:o^he class, "What does 
the word goat mean?J' "Jhe students do 
not have books* * 

The teacher is reading aloud a list of 
words tO' the students. After she has 
read the wotd shoelaces she asks, "Can 
you point to your shoelaces.?'/ The ' 
: students cannot see the list. 

The class is about to read a story on' the 
meaning of coat of arms ^ and the teacher 
is explaining the origin of the term* 
NOTE: If the teacher had written the 
words coat of armsL ^on the board before 
she gave her explanation, her explanation 
would then be coded as Comprehension 
(Content category 1) . . ^ 



8. Non'^reading Instruction 

"Non-reading. Instruction" activities are those activities in * 
the classroom which are instructional in content but are rjot specific 
reading activities or activities which refer to material that has 
been read to the students. Non-reading activities can include 
mathematical symbol$ , pictures, maps, 9hart8, or other objects when . 
these objects are hot accompanied by written or pripted lettei^s, word 
phrases, or sentences. ' » 
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Example 1 : 
Example Z: T: 



T: "What holiday did we dbserve 

^yeAterday?'' ^ ^ 

See\ the new growth on this piece of* 
moss that I brought in to show you." 



Example 3: The teacher shows the class a picture of 
^ a spider and says, "Tell me one fact 

aSout a spider. " 

Example 4: The student being observed is cutting 

out pictures from a magazine and pasting 
them onto construction paper. 



9. Management : Ins t ruction 

"Mana^merft Instructiot^" includes instances when tJlfi^stude 



tivfti 



being obseryed is paying attention to transitltDnal actwWles, 
managing ^^ivitles, and directing acj^it lea 'performed by the 
teacher, other adult, machine or students that facilitate the 
instruction- taking place duting reading or other instruct ionaV 
activities. «, r 

Transitional act;lvitles include changes from one Content 
category to another Content category. 

Management activities involve the /movement of students and 
materials during' instructional acftlvl tics . 

Directlnj^ activities Include directions, statements, and 
management which may ar may-nojt include a printed stimulus. 

NOTE: An additional explanation of this category is found 
in the Contc^nt special coding rule 6, p. 34. 



Examole 1: T:i"TaJce out ;vour boeks." 

Example 2« The studetit Joeing observed asks the 
teacher* "l>niat should I do next?" 

Example 3: The student being observed listens as the 
teacher says, "Ooen your book to page 304 
^ and pead the story." 

Example 4: T: "Debbjf , your group Is ready to come 

over here^ ao come on over." ^ * 

Ejfample 5: The student being observed is passing out 
^ hot^Jework papers 
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Example 6: 



ExatnpjLe 7: 



Example 8: 



Example 9 : 



T: "Johnny, gp to the back of th^. room 
and feed the gerbll*:" 

The student being observed has just been 
told to feed the gerbll and Is walklhg 
to the gerbll's cage In the back of the 
rooA. 

The student being observed watches the 
teacher say to another student, "Paul, 
what are ydu doing?'^ 

T: "Yesterday we ptudled long vowel 
sounds and today, we are going to ^ 
's^d^ short vowel sounds," 



Example 10: S; "Where's the red crayon?" 



10. Positive Feedback r 

"Pasltlve Feedback" Includes Ifistances vhen the student being obse 
1,8 paying attention . to actions or Words by the teacher, other aduljt, or 
machine that praise or encourage the act-ivities of himself or^^others in 
th^ classroom, regardlesS'of whether these actions occur during reading 
or oon-reading etctlvities. 



"i 

j Example l! 

Example 2: 



The teacher ^ays to the student l^eing 
observed, ''Very good, John." 

An aide says to the student b^ing 
observed, "You read that paragraph out 
loud vQTy well, Betty." 



11. Negative FeedbacW f 

"Negative Feedback" includes instances when the student being 
observed is paying attention to actions by the teacher, other adult, 
or machine tha,|: indicate to a person in , the classroom that his answer 
is wrong or, that discipline persons in'the classroom for their actions 
rejgardless of whether these actions occur during Reading or non-reading 
activities. " ' 
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Example 1: T: "Class, be quiet." 

.Example 2: T: "t5o,. that's the wrong Answer." 



• f 



12. Extran eous' 

^ ^ > ' 

"Extraneous" Includes Instances when the student belna^"ol5^erved 
Is paying attention to irrelevant or Incidental comments or Actions 
that are not codeable in any other category. It. also Includes 
administrative fOnctlonSy activities related, to entering or leaving 
the classroom, daydreaming, movement which Is not related to 
Instruction or without apparent •purpose*, and questions or statements 
which refer to personal activities occurring outside the Classroom. 
' Non-lnstructlonal games , such as "Checkers," which do not Include a 
printed stimulus, should be coded as Extraneous. When the student 
being observed gives . positive or negative feedback, or receives ^ 
positive or negative feedtjactc from another student, this should be 
coded as Extraneous. • , 



Example ,1: The student being observed asks the - 
teacher to sign his late slip. 

Example 2:. The student being observed listens as 
the teacher says, "l-lne up at the door 
for recess." . ' 

Example 3: The student belriR observed listens as 
the teacher says, "All right, class, 
clean up and get ready *for your next 
class." 

Example 4: The student b'elnR observed leans over to 
bis neighbor and says , 'Wiat are you 
doing after school?" 

Example 5: The student being observed Is daydf'eam- 
Ing and staring out: the window. 
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Expinple 6: The teacher is whisperihg "^oinething in 
the. ear of t)}e student, being obs.eryed. " 
(If the observer cannot" hear what is 
being whispered, this should always be 
cod^d as. Extraneoos^) 

Exdnrple Ix The student' being observed is -staring at 
the observer. ' 

Example 8: The student being observe* has le'ft hife 
•^-seat and is walking across the room. 
/His purpose is no.t known. 
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Special Coding Rules for Content 'Categories 



. The following rules apply to special isltuations within the 
Content categories. * ' - 



'feule l' 



If the student/ answers, don't know" or If a student gives a 
Wrong answer to a questlorf, these responses should always be coded 
,as if they were correct responses within' the approptldte Content 
situation. " 



Example: T: "How do you spell beagle ?" Code 5* 

"b-e-e-g--u-r' Code 5 



Ru le 1 

• 1' ^ ■ * . 

' \ ' ^ 

The "carry-over" effect: Activities ^directly delated to the Instruic- 
*tlonal activity th^t is the focus of the teafcher-student interaction • 
ghoald always b« coded in that ' category which describes thb.foctj^ of 
the inS'truc.tion.' .For example, pauses in the iustruction tnat occur 
.whenever the teachep is -waiting 'for a student to answer her question,- 
or whenever the teacher is asking the students if they agree with an 
answer, should be coded as part of the corresponding category. 



Example . 1 : 



T:^"How do you pronounce this Code 2 
. word?" ! . ^ 

(pause) .Code 2 

Students raise their hands tD fode 2 
indicate they want to answei; 
the question. ^ 

S: "beagle" , Code 2 

T: "Is she right?" Code 2 

(pau3e) , , Code I' 

S\ "Yes." Code 2 



1^ ; 
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EicaD9ple 2: ' T:" "Which wolrd comes first In . Code 5 
^ \ the dictlon^ry-s apple or , 
zeb ra ?" . 

S : '*'l'kiTow. I"'Hnov/v' l^et me ' « Code 

' ' answer. 'V;^ 

- N- * '■ • i'' . • 

ExamplBo 3: T: "Write a fact about t of • 'Code 9 
V these XO animals 

„ S: "I can write ^about all gf ^' Code 9 
. them. " ^ r 

. Example 4;- Teacher ia alph'abet;l"zlng words. Code 5 
on the board*. . ' • ^ 

^ > • . ^ . 

^ . . S: "Vea. I got them all right." Code's 



Rule 3 

Writing activities by the teacher, other liddlt, or student, should alway 
be coded in the appropriate Content category which describes the. 
activity that the teacher, other adult, pt atuHp^nfi ia doing. Whenever 
the » Intent of the teacher's or student's activity, is"^ not known, the 
writing activity is coded as Spelling activity. (Content category 5) 



Example J.i 



Example 2 : 



Exaiftplo 3! 



The student ydu are observing Is Code 5 
1*8 copying a scn-tenee that is 
written on the board. 

* ' ■» ' 

The teacher writes kan/ch n(c)s Code i 
on the board as the phonetic* 
8peJ.llng for conscience . 

The student writes the defin- , Cade 1* 
lotion of « word on the board. 
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The student being observed is Code 1 




copying definitions of v*ords 




from a dictionary. « 

. . ' . «*■ . . . ' 


Example 5: 


The student is writing a list ^ Code 3 




of words, separating each word' 




into syllables . ^ 

^ ■ . : 

■ - — — — ■ - - i« — . — 



Rule ^ , V . * 

Explanations by the student, teacher, othet adult, or machines 
which seem to go beyond/pfinbed reading stimulia^s out are clearly 
related to the reading stimulus are still cgded as part of that 
ongoing instructiohal activity* 



Example: The class has jtist read a poem 

about bees and the student being 
I observe^d tells about his personal 

experience with bees. 



Code 1 



Rule 5' 



/jJheti .the Student being observed is paying art ten tion to the teacher 
and the teacher is talking to a noji-stiiden^, codJe the Qontent* ©f 
this, activity as Management Instruction, or Extranedus (Content J 
categories on 9 or 12). *This rule also applies when an oVh^r ' 
adult is talking to a non^studeht.^^^^^^^^^^ '^ * 



Example 1:^ The student being observed .is" Code 9 
paying attention to the teacher 
who is, telling an aide, "Mrs. Smith, 
why don'x you help Sally now." 

Example -2: the student being observed is Code 12 

. ^ paying attention to the teacher 

' who is telling an aide, "My, isn't 

y " that a pretty sweaterl" 
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Rule 6 ■ ■ ' . 

» * 

When both veital and. nonverbal activities are occurring simul- 
taneously , only the ^verbal activity shpuld b0 coded. 



Example: The student being observed is - 
^ writing his« name on^^ piece of 

paper as he tells his nel^^hboi," 
" ^ "I took my dog to the veOKTast 
. . ' ni^ght." ' . f • 



Co^ 12 



Rule 7 



When the student being observed is paying attention to the observer 
Qode this activitay as Extraneous (Content category ' 12) . 



Rule 8 



Specific questions that? are worded in the form of dire;;:tions 
should be coded under the appropriate Content category; not under 
Management Instruction (Content category 9). 



Example 1: T; "Tell me how to pronounce 

•this word." 

•J ■ i ' 

Example 2: T: "Show me where the apostrophe 
" V goes in 'this word," 

'Example 3 y "j^: e, /'Mult^p^^^ 2 >^ 8 /§ri(l tell me ^ 
the'answer ,:"*''^' . 

Example 4: T: "Write the correct spelling* 
of giraffe . " 



Code 2 



Code 3 



Code 8 



Code 5** 



Rule 9 » . . 

* fi 

When ^the student being observed is listening to a machine presenting 
the material, tfiia. cannot be coded ^s Listening Instruction, (7) unless 
the st,udent can see someone reading/ that 'mate rial ald'ud from some text; 



ERIC 



42 



-35- 



Example 1: The' student you are observing is 
. . watc^tiing a TV program in^ Which' an 
^ adult is reading a story* aloud 

* from a book whidh is clearly visible 

to him. • ' , 



Code 7 



Example 2: A tape recorder is reading the story ^ 
oi Jack arid the beanstalk to the 
student being observed who does not 
have any -books . 



Code 8 



1 



Table 3 



Abbteviations for Content Categories 



Categories^ 
Reading 

^ « 

1. Comfvrehension 

2. * Pronunciation and Word 

Recognition 

- "3. Language Structure 
• ^ 4. ReadiAg Silently 
, Other Instructional ' " 
5, Spelling 
^6. Writing ^ 
7. Listenfng instruction 
^8. Npn-Reading Instruction 
9. Management Insp?iiction 

Other 

10.^ Positive Feedback 
* 11. Negativja Feedback 
12. ^Extraneous 



Abbreviations- 



1. * Cqmp. 

2. Prqn. Wd. Rec 

3. Lang. Struc. 

4. Rdg. Silently 

5 . Sp . 

6. Writing* 

7. List. Inst.* ' 

8. Non-Rdg. Inst". 

9. Man. Inst. 

10. Pos. Fdbk. 

11. Neg. Fdbk. 

12. Ex. 
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\ * Table 4 

^ . . it 

* - - 

Coding Sheet for Coding Content of Instruction Only 



Name of Observer 
Date 



4 Teacher 



*<rime Start 



FinislL 



-Third of Class 1 2 3 SP 



School 

Grade 

City 



Conten 



Reading 

1 . Comp . ^- 

2; Pron. & Wd. Rec 

3. Lang. Struc, ' 

4. Rdg. Silently 



Other Instructional 

5. Sp. 

6. Writing 

7. List. Inst. . 

8. Non-Rdg.. Inst . 

9. Ma!h., Inst. 



Other 

10. Pos. Fdbk, 

11. Neg, Fdbk. 

12. Ex. 



6. 
7. 
8.. 
9. 
10. 



■a , 
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Practice Exercise #1 for Coding Content df Instruction 



Directions ; On 'a separate piece of paper, number the page from 
1-25. Read the practice exercise item and identify the Con;:ent 
which describes the Item. Opposite the njd^3berbf the item, 
write the number of the appropriate category as found in Table r3. 



Example: 



The student being o]pserved listeiis as the 
teacher &sks,."How do you say this word?" 



Answer; 2 



1. The student being observed asks, "What's the meaning of the 
second word?" 



2. The teacher says to the student being observed^ "If you were 
to write that word the way It Is .pronounced^ how would you 
write It?" . ^ 

3. The teacher says , "Find the word dilapidated In the story." 



4. As the, teacher passes back the students' spelling tests, she 
says, "You did very well on your spelling tests," 



5. After reading the phrase two- thirds In a story, the teacher 
asks the student belnp observed, "Who can draw me two-thirds 
of something on the board?" 



t* l#ien the studejit being observed pauses before an' unfamiliar * 
word In a story he Is' reading aloud, the teacher"" asks , "What 
do you do when you don't know the word?" 



The teacher dictates a sentence to all students ixi the class 
They write the sentence on their papers. 
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S. The teacher writes the wqrd deafen |m the board and says to 
^. the studant being observed, "What Is fhe suffix of thls'word?" 

i 

9. During a spelling 'test , the teacher says to the ^student being ' 
observed, "Jill, eyes down!" ^ * * 

'\ ' ^ 

... ' . • • . " . 

10. The class is discussing Eskimos and the student being observed 
says, "I don't have any cavities." * , 

11. The teachW Interruprts dictation by spying, "Did you hear about 
the flash flood in Texas yesterday?" ' ' 

12. The teacher dictates words and the students write them on their 
papers, 



.13. The student being observed silently waits for the teacher to 
dictate the next sentence. 

14. In answer to the teacher's qliestiofi,' "How do ^ou say this word?' 
the student being observed replies, "I don't know." . 

15. The teacher sayd to the student being observed, "I don't think 
that's the right answer, Jimmy." 

16. The student being observed asks, "What punctuation is in the 
word wasn' t ?" The word wasn ' t is written on the board. 

17. The teacher asks her class, ' W you know that England also has 
a red, white, and biue flag?" ,The students have not >read about 

^ ^ ,,-the 4|ngMsh fla^. ^ . . 

18. The teacher reads a story aloud to the students, one of whom is 
the student being obsjerved. The students do not have the story' 
in front of them. 
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\19. After the student being observed tells the teacher that it 
is reading time, the teacher replies, "Yes, thank you for 
reminding me. " 

/ . / ■ 

20. The student being observed listens as the teacher annpunces., 
"I'm going to put the first six words on the board." 



21. The students have just read the sentence, A lion roars > and 

the teacher asks them, "How many of ypu have ever seen a lion?" 



22. The teacher asks, "How many of you need paper?" 

23. The student being pbserved is reading a short story silently, 



24. The student being observed is writing a paragraph of his own 
composition about rabbits. 



25. The teacher has just read a story aloud to her class. Tfiey do 
not have the story In front of them. She asks, "What was the 
meaning o£ the word rough in that story?'^ 
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Practlce Exercise 3_for Coding Content of Instruction 

• * 

Directions: For this practi^ce exercise, write the code nomber of the 
appropriate Content category above the first word of each 
sent6ncQ% The category number should describe the Content 
of each sentence. 
• # 

•Teacher: Today we 're. going to begin a study of some of the passages of 

the Bible In order to see how Its authors used symbols and Images 
. In their stories. (Writes the,word symbol on the board.)-. All 
right then, a symbo^ Is something which stands for or represents 
something else.- Now this "thing" can be a word, a phrase, an 
» object. Pete pointed oiit an object In the room which symbolized' 
something else. Xhe flag represents the U.S.A., freedom, etc. 
In the Bible, we'll be reading some ptose and some poetry which 
Include words used , as symbols. Once the symbols are understood. 
It should be easier for you to..comprehend what the authors are 
saying - the opinions th^t they' are expressing. The first, 
selection to read today Is one that I'm sure most of you are 
familiar' with - Psalm 23. Since. you all have your own versions ° 
^ I. can't give you a page number, but the book of 

be found about midway through the Old Testament, And 
ibered in oTrder . (Give- students time to find Psalm.) ^ 
Would everyone .now take a few minutes to read the psalm to him- 
self, then. wq' 11 have so^ieone. read it aloud ^use to read.) 
Who will volunteer to read the psalm aloud? Jane? 

1 The Lord is my shepherd; I shall not want. ^ 

2 He maketh me to lie down in green pastures: he leadeth me 
beside the still waters. 

3 He re-stor-eth.my soulr he leadeth me in the paths of rl- 
ches-ness for his name's sake. 




Jane: 
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4 Yea, ^though I walk through the valley^ of^the shadow of death, 

I ' ^ ^^^^ evil: for thou art with me; thy rod and 

\ I thy staff they comfort me. 

!5 Thou preparest a table before me in the presence of mine 
enemies ^, thou a-noln-test my head with oil; my cup 
0, runneth over . 
6 Surely goodness LAd mercy shall follow me all the day^ of my 

♦ 

life: and I will dwell In the house of the Lord 'forever. 

Teacher: Fine, Jane. A good reading. But a few of those words gave a 

little trouble. Let's go back to clear them up. First, you'll 

notice the old fashioned endings on some of the words. Can you 

pick thdse out? Pete? * " 

^ Pete: Yea. * There Is maketh, leadeth, restoreth, leadeth (again), thou, 

thy^ thy (again), thou (again), preparest, and mine sounds funny 

where it is, thou (again), anointest (whatever that means),' 

runneth, and ... that/s all. 

Teacher: Good, Pete, I think you got them all. Now what about, the "eth" 

endings? How do we end these same words today? John? 

John: ''s'^ like n^^^fce/, runs, • leads^' / - 

• ^ * 

Teacher: And what about the "thous" and "thys"? Debbie? 
^ Debbie: The Quakers say that. And I think the Pennsylvania Dutch. They 
all talk like that. One time we got off the Pennsylvaijia 
Turnpike and went to eat in a place where they had that kind of 
food and you should have seen how they dresa and everything. 
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Teacher: I think you're talking about the Aml&h, Debbie. L^t's.go back 
to what you said at the beginning about .the Quakers: Some 6f 
them still do use thou and ^thy. BCit do you know what they mean? 

Debbie: ^ S^e. That's their way of sayinj? "yQu" and "ybur" and 
stuff like that. ' ' 

Teacher: You and your. That's right. But I'm not ^o sure It's an unusual 
way of saying things. After -all, we're uged to the way the 
commandments say "Honqr thy' fathei^ and thy mpther.*' It's just 
that we've become a* little less formal In the way we address 
people nowadays. » The same thing goes for the '^eth" endings 
that We've changed to s's as John sal^ before. There were a 
/ew other words that I'd like to cl)eck on before we go Into the 
meaning of the poem Itself.. Does anyone know the meaning of 

restoreZ" Jeff? . ' ^ . * . 

♦ ' . ' * * 

Jeff: To put back again, like w^en you restore old furniture^ 

Jim: X^Qf or a 'housei or .something. 

Amy:^ They dd that with paintings, too. We learned that In Art class.,. 

.4 . • Xhey'^scrape .all tiie dirt- -of f t-ii^mniTitf /^thV^ecJto 

bright again. > 
Teacher: OK. Fine. Now let's Iqok at the words surrounding the word 

restore. "He restoreth my soul." Do- yoy think the poet is 

* • • • * . ^ 

talking about taking something off your soul so that it will 

get bright again? Jane? 

Jane: Well, sort of. I gu^ss in a way, when you do something vJrong, 

your, soul shows it. I guess if it was something you co(jld see - 

I mean your squI - jnaybe ;Lt'd get darker or somdthiitg/ Then when 

ybu did something good, it would sort of gef clean again. 



51 



Te^acher: Wel]^, i*m not so sure that:, that's* what *the poet means here, 'btlt 
at least you've got the meaning of restore. Now, what about 
righteousness? Amy, read verse .number 3 again, please. 

Amy:. "He restor^th my soul: he leadetb me In the paths* of righteousness 

* for hls >name's sake." 

David: That means good or something 'cause ^the }Lord would be taking you ^ 
down the road to good, not bad. • * ' 

Teacher:- Pete? ' ^ 

Pete: "Wh^t about justice, llkdT "hi(B leade^th me. In the 'paths of justice"? 
Teacher: Goo4i^P€!t6. Now one more Wor<2l - anoints. Btoes anyone know what 

anoints piear^? - Chip? Why don't you read thpi sentence with the 

» . ' ^ ' ' • \ * ' ' 

word In It? • . ^ 

Chip: "Thou ^nolntest my head with oil.' It must meah to..put'on or 

> • 

- somethirtg - that sounds Ickyl • . * ^ * • . 

Teacher: To us It might, I guess.- But thifc was a Hebrew cysXanil^at Shqw'ed , 
when *a -person was favored or som'epne spe^iai<^ !>'e'll get 'ln,to that 
a little more later, What -about' someone fijguring- out a word Co 

substitute for anoints in the 'sentence? Carol? • - 

" ■ ^ ' . \ • ^ ' ' ' 

Carol: Covers? * , • , i . ' ^ 

* *» • 

Teacher: Speaking of Icky! I doubt that he was referring •to that much oil,' 

Carol. • * f • . * 

Debbie: 5?H6w do you know? Maybe they had strange customs, too. 
David: What about marks? Hef "marks mV head ,wlth oll*^ 'cause you 

'said it had something to do with marking somebody special. 
Teacher: Good, Dave. L^t's get back to the symbols being used. Pete. 

said that a S)rmbol Is isome thing which stands for something else. 

The poet here is David - the same person who as a boy killed Goliath. 
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Detjble; 

Teacher: 

I 

Cfti|p: , 



Joje: You me^n.the kid with the slingshot?.: That was a cool story. 

1 ' , ■ ^ 

I He hit that guy right if\ the head - splat! Really knocked , him out . 

He couldn't hav« grown up to be a poer - after bein ,such a hero - 
that ' s goofy • " 

Tether: Well, he did. Maybe sometime you'd like to read some of the * 

c 

other parts of the story of David to see how he grew up. 
He wag quite a ,hero, but he was also a poet. Anjrway, to get 
back to the psalm, can anyone figure out what symbol David is 
using for God? Debbie? r 

The Lord? i * o 

No, ehat's jpst another word for .the samq^persoa-. Chip? 
A shepherd? \ 'v ' ' -** ^ 

Rfgh'fc. See* if you can pick out other words that continue the 
image of the shepherd and the country8i<|e f Rich? 
RiqN: "Green pastures .. .valley .. .and rod and "staff - aren't those things 

shaped Hk^ a question mark that the shepherds in pictures always > 
are ^carrying? * 
You're right, RicH., Anyone else hav^ other suggestions? ' John? 
What' about "still waters" - that's country. ^ Besides you always 
^ Jiave to have water near where your sheep are gVazing. 
Pamfc^ - A^id "leading me" beoause that'i^ what a shepherd'does with his 

sheep. ..and paths because that's where he leads them. 
Tea<?her: Fine. Now read through the poem again and find the relationship 

between the shepherd and his sheep. (Pause)* Jeff? 

* ♦ 
Jeffi: ' I guess it would be the same as between any shepherd and his sheep, 

i The/ depend 6n their shepherd for food, and water. He leads them 

around . 



Teacher j 



John J 
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Teacher:' Then what 'do you suppose David is saying about his lord? Jane? 
Jane:- That the Lord is like his shepherd. That makes him the sheep> 

^ *• " • • ■ * ^ 

; and the Lord leads him aroutid, * ' * ^ , ■ 

^Rich: . Yeh,' ^nd that- he depends on the Lotd for his food ancl everything. 

Debbie: But that's not true. The Lord doesn't give everybody itftcdr food^ 

i 

they work to get money, then buy the food like we do. : 

^"^^-^ 

Pete: Yeh, buti,. lik^ who provi^s ±h.e *job^8 and who* gives you* the brains 

5 ■ ■ 

> to leaxxi -a job so ^ct^ can get tl^e job? ^• 
Pebble: Well. . . . " * * 

.Teacher:^ 1 think we're getting into personal beliefs here. It'll be hat^ 



not tQ? durini^ our discussions. But to get back to the pj 

\% 

himself, why do you think David chose to use the ^j^bol of a - . 

shepherd? ... * 

Tim: * ■ 'Cause he thought sheep ^were cool - right?*^ ^ 
Teacher: If a cartoonist werd going to represent the U«S., <;;hy would he 

be likqly to use the national symboL of the eagle? 
John; 'Cause ^e^)^|^rybody knows that. 

Teacher: OK., so? \ . . • 

». ■ 

Roseanne: Oh, I get it. 

pQteJ You always do. T 

Teacher; How do you mean, Roseanne? ' , • * 

RQsehnne: Well, everybody here knows the eaj^le.^ So everybody then must ' 

have known a lot about sh^ep. I guess there were a whole lot 

farmers or something. 
Teachep: Right - this is ba^ically^true. A poet will generally use Symbols 

that his audience of reaipler^ will be familiar with. To sum up then 

we* have here one of^the mos't famous poems In the Bible. It's a 
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poem in whicb the main symbol being, used is the shepherd. It's 
a poem in which the mood o| comfort and peace is brought, out^ 
through David's irhoice of certain words and phrases. It's easy 
to see* why sa many people "in the valley of the shadow of death"- 
those Jpeople/who *ard sick or dying • or those who have just, lost 

someone close to them find this Psalm very important' iii their' 

, ■/ I ^ . * - ■ 

livfes. Some' df you may reAepiber seeing Governor George Wallace 

■ » f ■ 

reciting tlie Psalifl at a special Mass said far him shortly after 
l)is "serious injury. Would someone r^ad the ijoem *once more alotad > 



now that we 'veXstudied^tS meaning, more qlosely and can appre|;iate 
it more fully? j\ne read the,f irst time— let's have sbmeon^ else 
Jim? 

...... , - . 1 

Do you want me to read the old f^ashioned version or the modern one 

we figured out? 

Try tfte old one ag^iriL Jim. I thinks it'll cdme mucH p^^ier now 



and it's really conside\ed a classic 
OK -"here goes ! * ' ^ 



The Lord is my shepherd ; \I shpil 1 not war»r: . * 
"He maketh me to lie down irii^'green pastures: he^l^adeth me 

beside the still ^ters. 
He restoreth tny soul: he leadeth me in the patfts oi^ righteousness 

for^his jname's sake. ^ - 

Yea, though I walk through the Valley of^ the shadow of d,eath, I 

will fear no*' evil: for thoa ^rt with me; thy rcfd 

and thy staff they comfort me. . ' 

Thou preparest a table before me in the presence of mine 

. '\ ^ " ' 

' enemies; thou anointest my head with oil; my cup , 
runneth over, \ 
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Group-Content Combination 



^11 of the classroom observations tl^at will be, used to collect 
data on student activities during reading instruction will use the 
coding form presented in Table 5. Note that this coding sheet 
includes the Group categories denoted by tTie four columns (Teacher, 
Other Adult, Peer, Alone) and the Conten,t categories dendtjed by the 
numbers 1-12. Your task a? an observer is to cpde eafch activity 
which takes place as the hand of the stdpwatch crosses the 15 or 
30 second mark during each 15 minute observation ^p^riod in the 
, classroom into one of these, Group-Content combinations-. ^ , 

Therefore, you are^ required 'to make two decisions as the liand 
of the. stopwatch croses t^e 15 or 30 second mark:- ^ \ 

(1) What is the Group of instruction? o 

0 (2) What *is the Content of instruction? 

The two-dimensional answer to these questions is represented 
by a column denoting the Group and* a number denoting the Content 
category. For example, if a teacher is pronouncing a word aloyid 
tO' a group of three students, one of whom is the student being 
observed, the observer shoul,d mark the number "2" (Pronunciation ' 
& Word Recognition) in, the "feacher" column. ^ . 

. , In the following practice exercise write the Content number 
and the name of column which represents the appropriate Group 
for each item. * * # * , 
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Table 5 



Coding Sheet for Cd^ng Group t Content Combination * 



Name of Observer 
Date „ - . 



Teacher 



Time Start 



Finish 



Third of Class 1 .2 3 SP, 
*» 

School . 









Grade 










■1 ^ 









. Reading - 

< 

1. Comp. y 

2. Pran. & wV Ree^ 

3. Langv' St^ruc . 

4. Rdg. Silently 



'Content 

* 

Other InstructjLpnal 

5. Sp. 

6:*, Writing 
*7 . List . Inst . 

8. Non-Rdg. Ins^t. 

9 . Man . Inst . - 



' 4 'Other 

10. oPos. Fdbk. 

11. ^ Neg.>dbk. 

12. Ex. 



Teacher 



Group 



Othei* Adult 



Peer 



Alone 



ERIC 



58 



-51- 



Practlce Exercise #1 for Coding Group-Content Combination 



Directions : On a separate piece of^paper, number the page from 
1-25. Opposite the number of the item, write the name of the Group 
category and the number which represents the^ appropriate Content 
categorjr i 



Example i The student being, observed says' to the 
V teacher, ^'The- word rough means hard." 

Code: Teacher - 1 



\ 



1. The student being observed is in a group of three students and 
asks the teachfer, "What's the meaning of the second word in 
that sentence?" 



'2, There is silence in the room while the teacher waits for a 

group (pf s tudents , one of whom is the student being observed, 
to answer the question^ "How do you spell giraffe ? " 

3. An aide ^n^i ten students, one of whom is the student being 

observed; are reading aloud together a story from their reading 
book. The ^teacher watches and listens to them. 



T^e teacher and the student being observed listen to a record 
player tell the story of Sleeping Beauty . The student does 
not have a book. , 



The aide ^-s talking and giving a spelling homework assignment to 
the class of Is** students , one of ' wrhom is the student being observed, 

\ " ' ' • ••' ^* . ' 

The student "being 'observed is listening as the teacher is talking 
to- dn aide .about the activity the student should dq, next . 



erJc 




/ 



7. The teacher is writing* the phonetic, spelling of conscience 
' oh the board while the* student being observed is reading a. 
book silently. * , 



8: The teacher listens as the aide tells the student being 
observed, ''Johpny, read the first paragraph." 

9. The teaqher tells a group of five students, one of whom is 
the st,udent being observed, "You all got 100% right on your 
spelling tests that's very good." 



10. An aide is watching the* student being observed who is next to 
her desk, writing answers to questions about, the story he 
just read. ' ' 



11. The teacher is writing math problems on the board while t)ie 25 
students in the class are doing spelling exercises silently at 
* their desks , / . 



12. The student being observed and another student are listening 
to a tape recording of aistory as they follow along in their 
books .V ' - . 



13. The student being observed is in the back of the room with a 

machine. A word flashes on the screen and the st^udent and the 
''machine are supposed to pronounce the word together. The 
student mispronouiices the word. 

* ^ 

"14. The student^ have just read a story about animals in Africa. 

The teacher asks the strident being observed, "Have you ever . 
seen a lion?" * ' 



15. A student has just asked the student being observed which page 
the a^^ignment is on. The student being observed holds up his 
book and points to the correct page. 



16. The teacher is listening to the student being observed in a 
group of five students recite multiplication tables. 
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17. There is silence as the ta^cjier is waiting' for the student, 
being observed In a. class of 15 to answer the question, 
"What two words does the-^irtraction wasn 't 'stand for?" 
The word contractions is on the boards' . 



18. In the middle of the aide's explanation to the class of 20. 
•students on how to look up words In the dictionary, the 
student being observed calls to the teacher, "Ellen took 
,my p^nclll". . ' 



19. Seven students, one of whom is the student being observed, 
are reading aloqd together the definition of travols from 
the dictionary*. 



20. « The aide Is telling a group of 5 students, one of whom Is the 
student being observed, what the next day's project in art 
class will be. 



21. The students In the class listen to an aide read a story aloud 
to them as they follow along In their books. 



22. The student being observed listens as another student answers 
the teacher's question by spelling the word sidewalk . " 



23. The five students In the class, one of whom Is the student being 

observed, are talking about what they are going to do afte^r school. 



24. The students are supposed to be reading at their desks. A 
student whispers loudly to the student bei^ig, observed , "Come 
to my house after school,. " 



25. An aide Is watching whllia j:hree students In the class, one of 
whom Is the student being observed, licten to a record which 
recites' the alphabet. The students are not looking at the 
alphabet. ^ " f 



Answers to this practice exercise are found on page 57. 
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APPENDIX: Answer Keys for Practice Exercises 
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Answer Sheet for Practice Exercise //I 
Coding Group of Instruction 



1. / Teacher (See Group special coding rule 1, p.l5 ) 

2. Tefacher 

" 3. 6ther Adult 

4i Peer , ' 

5. Teacher * ' 

6 . Alone * 

7. Teacher . . 

8. Other Adult ' . ^ .k^ 

9. Alone 

10. Teacher ' ^ \ 

11. Teacher (See Group special coding rul6 1, p.l5>) 

12. Peer 
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Answetf Sheet for Practice Exercise #2 



\ 





Coding Group of Instruction . ' „ . 


1. 




* • 

J} 


2. 


4, eacner 


• 


3. 


Teacher 




4. 


1 eacner 




5. 




• 


6. 


Teacher 




7 


Alone 




8. 


Teacher ; 


- a ■ • 


.9. 


Alone 




10. 


Other Adult 




11. 


Teacher (See 


Group special coding rule 1, p 


12. 


Teacher 


9 ■ 
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■ ■, • 




















•V* " ' .> • 

• \ ■ * 




t 




\ ' \ 

Answer Sheet for Practice Exercise //I / 
Coding Consent of Instructioh\ 

■ ■ » \ . 




• \ 

■ I. 


1 


• 

13. 

• 


\ 1 

5 (See Content special coding rule z, 


p. 31) 


X- ^ "2. • 


2 


14. 


2 (See Content special coding rule 1, 


p. 31) 


■ \ ^ 


2 


15. 


11 

* 


• 

• 


tl '> 


10 


16. 


' f> . 




■ X 


^ 


17. 


8 




6. 




\ 18. 


7 " ' ^' ^■ 




' 7 






10 ' 




. 8. 


i 

3 


^ * . 20! 


9 






11 


" ■ • 
» 

■ 21. 


f) , - f 
1 (See Content; special coding j*ule 4, 


°p.'33) 


10 


12 


22, 


V . • ■ ■ ' V 




" 1 1 


•ft 


23, 






12'. 




24: 


6 . ■ 








' 25.,^ 


7 " ■ ■ 

17 





V 
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Answer Sheet for Practice Exercise //I 
for Coding Group-Content Combination 



1 


( 

• leacner - i 


14, 


Teacher - 1 (Content Special 




, ». . * 




Coding Rule p. 33) ' 


' 2 . 


Teacher - 5 (Content 








Special Coding Rule 2, p. 31) 


15- 


Peer - 9 , 


3. 


Teacher - 2 (Group Special . 


16. 


Teacher - 8 




Coding Rule 1, p. 31) 






• 


17. 


Teacher - 3 


4. 


Teacher - 8 










18. 


Teacher - 12 


5. 


Other, Adult,*- 9 




'peer - 2 


1 




19. 


6. ' 


Teacher - 9 (Content Special 








\ Coding Rule 5, p. 33) 


20. 


Other Adult - 9 


7 • 


yvx^one 4 


21. 


Ofher ~ 2 


8. 


•ii^acher - 9 


22,. 


Teacher - 5 


9. 


T^^cher - 10 


23. 


Peer - 12 


10. 


Other Adult - 1 t 


24. 


Peer - 12 ' 


11. 


Alone - 5 • ' 

0 


25. 


0 other Adult - 5 


^ 12. 


Peer - 2 

« 






13. 


Alone - 2 (Content Special 








Coding Rule 1, p. 31) 










\^ 






/ ^ . ■ ^' 
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Part II: TRAINER' S MANUAL 
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' * * „ • TRAINING 9CHEDUL1! 

t 

Sunday Evening * . • 

7:00 - 8:30 a) History, purpose, goals of project ^ 

b) ITand out stopwatches ^ • 

— how to wind them » 

— how to read them for coding 

c) , Hand out clipboards, paper tablets, and pencils 
, ^ — attach stopwatches to ollpboards 

. * M) . Hand out Obser ver's Manual and let observers 

read pages 1-11. 

^ e) Discuss rules for observing page by page 

/ — Courtesy rules for observing 
•--how to observe 
• — general coding rules 

— two dlmenslonjal coding ^ 
--procedures for coding and scheduling 

£) Discuss meaning cff reallablllty check - 

g) Discuss definitions and examples of GROUP 
dimensions and special coding rules . 

h) Practice Exercise //I for GROUP 

(This is a written eocerclse found on page 17 . 
of this repiojrt.) 
— ask observers to number a sheet of paper 
from 1-12 

—have them write their codings on that sheet . 
of paper 

—dlQCUss their codings after they check the 
. answer sh^et found on page, 54^ \of thjrs 



report 



I \ 

\ 



f 
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Monday Morqing 



9:00 - 9:00, a) Review^ rules for observing 

" ' — cou^esy rules for , observing 

; • • , ^T^ow to observe ^ ' . 

. — -general coding rul^s ' . 

^ —two dimensional/ Coding ^ 

— proceduresf for coding and schaduling 

b) Review aefirtit ions arid examples of GROUP 
dimension ^ 



/ . c) Practice Exercise #2 for GROUP 

- (this is ;a written exercise found on 
f " page 19 ^of tljis^ re{)ort, J ' " 

' --ask observers to number a sheet of paper ' 

from 1 tc 11 ' 
/ — h^ve^them write their codings on that paper 
\ V * — discuss their codings after 'the/ ^check the 

ansVer sheet found, on page 55 of this report. 

9:00 - 9:45 Drive to schools ^ . . .. ^ ^ 

« ^ i ■ . ; ■ ■ ^ - . ■ " ^ . 

,9:'45 - 10 :00 ^ Observers iiiei"it teachers and become familiar wit'h 

, the "classrooms. Observer^ practice coding GROUP \ 

* using their own stopwatches . ° . 

10:00, - X^\k5^ Observers in different jpairs obtain either *two or 
three separate 15r-mlnute observation's, using o iie 
* stopwatch In a practice reliability stud^. Observers'^ 
" should only practice coding the GROUP dimensions 
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Monday Af t e r no on 



(The- assistant trainer should" prepare the mgrning's 
reliability studies* for analysvis iii?hile the trainex conducts 
the nrainriig sessi^pri.) ? djr ^ ' " 

■ ' ' '' . , . . ** ■ » • .<> . * ■ ■• • 
Nopn - 1:00 Lunch and*^ return to training site* 

. ^ • .. . . ■ 

1:00 --1:10 Otseryers total frequencies on morniifg^'s codings 

X:10 - 1:30 DiscUs^ questions from morning's codings, / Be sure . 

to try to get the observers to be honest with their 
, ' ^ problems so tha^ these problems can be talked ab^out 
anc} resolved as soon as they occur. Qth^eryise the 
' \problems will be obvious 'wh^n- you look^at the reli- 

• ability data. » V " , 



1:30 - 2;. 00 

/ 

2:00 -/2:30 

/ 

2:30 - 2:45 
2:45 - 3:00 



Observers read CONTENT categ,ory definitipns J. through ^4' 

Discuss CONTENT categories 1 through 4 ; 

^ Break r v \> * " 

Observers read COfrfENT categories deflnirtions 
5 thrcugh^-l? " . ..^ 



3:00 
?:15 
3 :30 

3:45 - 4:3t) 



3:15' Diacuss CONTENT categories 5 throuc-} 12 



3:30 ^Observers read special cpding rules 
3:45 Discuss special codihg rules 

Practice Exercise //I for CONTENT 



(This Is a written exercise found on page 39 of this 
report) \ V . . ' 

— ask observers to number a sheet of paper from l'-25 
— have them write their codings on that sheet of 

paper <i _ . ' - 3 

— ^discuss their codings after they check the answer 

jsheeft fouild on page 56. of this report. 
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yesday Morning * . * * 

' 8:00 - 8:20 Jrainer reads aloud items from' Practice Exercise 
#1 fox CONTENT and discusses items one by one. 

8:20 - 9:00 Practice Exercise #2 f or \ CONTENT 

(.This exercise is on audio- tape and is . 
^ read itejn by ^.tein. The t<^xt and answers 
■ & are fdujfid 6n pagfe 70 of this report.) 

• ^ — ask observers to number a sheet of paper 

. ' , y 1-25 0 ' . ^ / . 

\ ^ ---have Jthem write their codiri'gs' on that paper ^ 

--start the audio-tape for. Practice"* 
. Exercise #2 for CONTENT o / 
— ^when tape is finished, discuss their .codings 

9:00 T 9:45 Drive to' Schools • » - 

• 9:45 - 10:05 Observers practice coding CONTENT but each uses «. - 
own stopwatch . / ^ , 

• ' " c . ' 

10:05 - 10:35 Observer pairs use one s^topwatcK, two 15 minute' 
reliability checks for CONTENT 

^10:35 - 10:50 Observer^ pairs practice coding G|OUP^b^t each \ " 
observer uses own stopwatch » ' 

10:50 -11:10 Observer 'pairs, one 20 minute reliability check 
for GROUP using one stopwatch 
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Tuesday Afternoon • • . > ^ ,^ . • 

, (The assistant trainer should .prepare the morning's 
^reliability studies for analysis while the trainer <' 
''condj^ts the training ^sessions) 

11:15;^ 1:00 Lunch and return to training site 

1:00V 1:15 Observers total fifequencles from inprning's codings 

1:15 - 1:30 Discuss questions from morning 's_podings 

vl:30> 2:30^ Tr.actice Exercise #5 for GROUP-CONTENT to>e- coded 
- / • ' '.for CONTENT*' only > ^ 

(This exercise i& a written script on a\idio-tape. 
The ^text and answers are, found oil page 104 of this 
repprt.) 



^ 




„ — stsk observers to write, their xodings on a 
^ sheet of paper. This practice" exercise ds 
to be^ coded ,^ith each observer " using his 
own stopwatch. 

^ ^"^ ' ' J*-- start the audiQ-tape. for Practice Exercise 

#5 for PROUP-C0NTENT 
— stop the tape every once In a while anc 
discuss their codings. 

2:30 «- 2:45 Break ^ , - , 

2:45 - 3:30 Practice Exercise //4 for CONTENT. ^ ' 

. ^ (This is a written script on audia-tape and uses 
colored slides and buzzes. The text and answers 
^ are found on page 81 "of this report.) ' 

— ask observers to number a sheet of paper 
from 1-26 

-^have them write their codings on that paper 
— start the audio-tape for Practice Exercise 

#4 for CONTENT and coordinate the tape with 
' the slides" . ' 

« , — when tape is. finished^, discuss their codings 

3:30 - 4:30 .Practice Exercise #1 for GROUP-CONTENT 

(This is a written exerc^^e found on page 51 of v 
* ^ this report . ) ' < ' 

—ask observers to number a sheet of paper 
* ^ ■ . from 1-25 ' 

-^have them write th^ir codings on that sheet , 
^ of paper ' /, 

--discuss their codings after they check the 
answer sheet found on page 57 of this report, 
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Tuesday Afternoon (Con't) ' 

, /^-^O ' Assign Practice* Exercise #3 for CONTENT for homework. 

•It;, is found on page 41. of this report. Tell 
observers to^com^ and talk ovei^ problems individually-, 
Give out answer sheets on Wednesday^ afternoon. 



Wednesday Morning 

8:00 -8:30 Repe^ Practice Exercise #2 for CONTENT 

(This Vxerpise is on audio-tape and is read 
itetn byXitem. The text a^d answers ar^ ^ound 
» on page 70. of this report.) 

— askNDbservers to number a sheet of pap'er 

ftomXL to 2 is 
— have tFiem write their codings on that paper 
— start toe audio-tape for Practice Exercise 

//Z for CONTENT . 
— when' tape ^s., finished, discuss theiT codings 

, • 8:30 - 9:15 Drive to schools 

* ,9:15-9:30 Observers use own stopwatches and practice coding 

CONTENT - \ 

^' 9:30 - lOrOO Same observer pairs use one stopwatch and* do tvfo 15 
minute reliability checks codirt^ CONTENT 

10:00 - 10:20 Observers use^. own stopwatch and practice coding 
GROUP-CONTENT combined 

t 

10:20 - 11:10 Two different observer pairs use one stopwatch for 

two 15 minute reliability checks -codingv GROUP-CONTENT 
* J combined. 
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Wedhesday Afternoon \^ 

/ / (The assistant trainer should prepare the morning's 

reliability .stufiies for analysis while the trainer 
. > conducts the^^raining session) 

11:15 - 1:00 Lunch and retur^\^to training, site 

1:00 - 1:20 Obsp^vers total frequencies f roms^motning' s codings 

/ \ * - 

1:20 - 1 : 45/i)iscuss questions from mdrning's codings and pass <out 
Practice Exercise //3 for CCIWTENT answer sheets 

1-4^^2:30 Practice Exercise for GROUP-^bo^TENT 

(Tljis exercise is on audio-tape an^.i's read item by 
item. -It uses colored slides. The t€^t and answers 
are found on page '90 of this report.) 

X 

— ask observers to number a sheet of p'^er 
from 1-24 * , > , x 

— have them write their codings on that pap€lr 
start the audio-tape for Practice Exercise //2 
' for GROUP-CONTENT and coordinate It with the \ 

colored slides • 
— when tape i^ finished, discuss tl^eir codings 

2:30 - 2:45 Break 

2:45 - 3:30 Practice Exercise #3 for QROUP-CONTENT 

(This exercise is a written script on^ au 
uses colored slides and buzzes. The text 
are found on page 94 of this report.) 

— ask observers to number a sheet of paper 
from 1-26- 

— have them write their codings on that paper 
— start the audio-tape for Practice Exercise //4 
for GROUP-CONTENT and coordinate it with the 
color slides 
— when tape is finished, discuss their codings 

3:30 - 4:30 Practice Exercise Wk- for CONTENT to be coded for ^ 
GROUP-CONTENT (This exercise i& a written script on 
audio- tape and uses colored slides and buzzes. T^he 
text and answers dre found on page 81 of this report,) 

— ask observers to number a sheet of paper 
from 1-26 

— have them write their codings on that paper 
— start the audio-tape for Practice Exercise #4 
for CONTENT and coordinate it with the colored 
slides ^ - " . 

— when tape is finished, discuss their codings 
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Thursday Morning 

8:00 - 8:30 Repeat Practice Exercise #1 for GROUP-CONTENT 

(This is a written exercise found in page 51 
. : ^ of this report.)- 

— 0sk observers to number a isheet of paper 
from 1-25 . 

^ — have them write their codings on tha,t sheet 
of paper 

.V *' — dlsbuss their codings after they cheeky the 

answer sheet found on page 57 of this report 

8:30 - 9M5 Drive to schools 

9:15 - 9if30 » Each observer use^ own stopwatch and practice coding 
CONTENT 

9:30 - 9:45 , Observer pairs u^e one stopwatch and practice coding 
GROUP-CONTENT ' — . 

9:45 -^11:10 Three different observer pairs do three 20, minute 
\ reliability checks for GROUP-CONTENT using one * 

stopwatch 
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Thursday Afternoon , ^ 

^ ^ (The assistant trainer should prepare the morning's 

rej.ia'bility studies for analysis while the trainer 
/ ■ conducts the training sessions.) 

11; 15 - 1:00 Lunch and return to training site 

1«;00 - 1;20 Observers total frequencies from mornings coding 

lt20' 2:00 Discuss questions from morning's codings 

^ \ •• , ' ' ' 

2:00^ 3:00 Repeat Practice Exercise //§ for GROpp-CGNTENT 
(This exercise is a written script on audio- 
* tape. The text and answers are found on page 104 
of this report.) , - . 

^ — ask observers to write their codings on - 

V a sheet of paper. This Practice Exercise 

is to be coded with each .observer using his 
own stopwatch \ 
— start the audio-tape for Practice Exercise 

//5 for GROUP-CONTENT 
—stop the tape every 2 minutes and diacuss* their 
codings 



3:00 - 3:15 Break 

3:15 - 4:45 Discuss Travel Vouchers and Administrative Detaj 
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Thursday Evening ' , " ' 

8:00 - 9:00 Discuss reliability checks from the morning. 
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Friday Morning * -^^^ 

-8:00-8:20 Discuss observers' questions 

• ,>■_,• » 

^8:25 - 9:10 Drive %o schools ^ ^ - 

' ■ . ' . ■ \ . * ^ 

9:10 - 9:25 Observer pairs' use One stopwatch and practice 

' \ coding GROlJP-CONTENT * « ' . 

9:25 - 11:10 vAt least three different observer pairs use one 
stopwatch and complete at least three different 
20 minute reliability checks oh two-dlmenslons 
\ ' - In three differenrt classrodttis * 

^ 11:20 - 12': 00 Return to training site ; 
' 12^00 - 12:30 Observers total f requencjL.es from morning coding 
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i Practice Exercise y/2 for. Codii)g CONTENT of Instruction 
, ^ ^ ^On Audio-take only. Time: 12 minutes * ' ' 



ITEM m . 



1. 



5.. 



6. 



7. 



9.. 



• ■ TEXT 

The teacher says to the -student, you are 
observing, '^WTten you re^ a poem it is 
important to note the rhythm. I'll njaver 
ask you to read a po.em out loud unless 
you've been given a chance to practice 

it," 

The teacher. says to the class during 
reacEng ^activities, '^Pronounce the _th 
a,ound two ^dif ferent^ways . " , >. 

The teacher ^olds upi^pictureQ of animals 
and asks the st\identso(who are all 
watching her).wIl'Sit thj&y are, , 

The teacher is reading a Story aloud to 
her cla3S. The Student being observed 
who' has not read the story asks, "What 
does the word orchard mean?'* 

The teacher, questioris the class, "What * 
is a ^window sash ?" before she reads a 
story about windows to them. The student 
being obsei^ved has riot reacj the story,^ 

0 

The student being observed writes the 
definition of travois ' on the board while 
the class watches her. 



The teacher says to the student you ate^ 
observing, "Let's go back to page 78, 
What are they doing in that picture, 
Jackie?" (There are no printed words 
on page 78, ) 

The teacher says to the class during 
reading activities, "If you sa^ not 
then finish the phrase' nor, " 



The teacher asks the class,. "In whati 
part of the dictionary will we' find/ 
giraffe ?" . / 



CODEj 
3 or 9 



2 



8 i 




-(see COMIENT 
rule //3 page 
32 of this 
repojrt) 



. 5 
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ITEM NO. 



TEXT 



COPE 



11. . 



12. 



13. 



14. 



15. 



16. 



17-. 



18. 



19. 



20. 



The student'^ou are observing sayp during 
reading activities, ''I know pother 
meaning of' conscience , 1:he "boy was knocked 
unconsTcijence %lth a baseball bat." 



jhe student you axe ^.observing Us Vriting 
a story aboiit what he did last summer. 

The student being observed lis tens' as the 
teachef asks thte class cfuring reading 
activities*, "Which one of^these vowels ie 
ptonoun'ced long?" ' 

The student you are observing tea4s aloud 
a paragraph from th^ 4.t:Qry" whi IV ^4:hfi^,_..,A';L„.vv- 



t^qher, and the ijest of the class follow ' 
, along :f.h; their books. * ' 

T^ ^eaXiher says to a 'student (while the ' 
^.srzydent you ate ol^serving listet^d), "We're 
ready^ for the second paragraph : read it." 

The te^cHpr says', "All rights everyone 
" "take out-hia book-$r' 

The teaicher says ia a ill sturbed voice to 
the'cl^ss, "I think you «re fotgetti^g 
your manners.'". • ^ 

The aide says to the ' class ^during reading 
activities, "Do you remember how to 
punctuate sentences that someone has 
s'|)oken?" ^ 

After a student spelled cotral, the teacher 

^. aHk^jJijK^atudfeal ..he iag...phaisxy«.d ... "Is . ,alie , 

right?" 



As the teacher is passing back student 
papers she says, "You all did very well 
on your last tests." 

The "teacher holds up a picture of a 
^bicycle with the word bicycle. prirf(i«d , 
' Wiaer it and asks, "How -many of you 

ride^ bicycles to school?" 



• ... ..•i- 

(see CONTENT 
rule • //I page 
31 of*. this 
report) 



. 2 



11 



.taefi CONTENT, 
rule //2 pagG 
31 of this 
report) 

10 ■ • 



S. 



1 
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ITEM NO. 

21. 
» -22. 

22. . 



24: 
. 25. " 



'. TEXT 

The teacheY asks, "Who can spell defensive?" 

A student ipcarrectly answers a question ^ 
about the meaning of a word and the;, teacher- 
remarks , "No, that's apt the right answer.'^ 

The te^acher asks the ,clas^, "What do you^ 
remember ab'out th.e story w(Uch tells^you 
that £he. mountain w'^s tough and har^d to 
travel?" ^ The class has, read the'' story. 

The studeiTit^being observed is sitting in the 
reading comer reading a library book'. 

The student being ' observe^ is sfaring^o^it 
the w4.i3t<JoW, ». - ' • . * ^ ^ 



CODE • 




12 



ERLC^ 



82 



-73- 



>M.ctice- Exercise #3 fox <;pding CONTENT 6f Instruction 



Directions:,. For this Practice'' Exercise, write the code* number of the 
. appropriate CONTEM: category 'above the first word of each 

sentence. The^ cate|oi?y number should describe the CONSENT 
of each sentence., " 



Teacher: 



i 



Jane: 



ERIC . 



(7) ^Today we're going to begin a study of some of the. passages of 
the Bible i^n order to see how its authors psed symbols an4 images 
; in their stories.^ (4) (Writes the word symbol ofi the boards) 

(1) All right theny a symlbol'' is 'some thing/ which stands for or re- ^ 
presents something else . (1) Now this "thing" cdn be^ word, a 
phrase, an object. (Jl) t>ete pointed out an pbject in fehe room which 

' ■ . . ^ ' ' ^ ■ ' * M \ 

,xfiymbolized something else. *(1) The f lag ^igepresents the U.S.A.[»^ 
freedom, etc. "(1) In the Bible, we'll be reading some p^r9se and 
some poetry which include words -jjsed -as symbols/^ (1) ^^Onlce- the 
symbols are understood, it should be easier for you to cpmprehenjd' * 
what the authors are saying — the, opinions that they ^re ex- 
pr§3^ing. (9) The first.„ selection to read today is one th^at I'm 



■J 



sure 



of you are familial: with - Psalm 23. (9) Since ^Sou d:il 



. have .y^r own versions of the Bible, I can't give you a page ^ 
numbe/r, but , the book of Psalm can be fourid abotit midway through 

Sj^the Old Testament. (9) And. they're numbered in order. (4): Gi^e 

■ , - "* 

students time tb find'Psalm. ) (9) Would everyone now, take a few 
minuteSuJLa r^ad tlie psa^tn'^to hi^lself, then we'll h^ve someone 

• read it aloud. (4) (Pause to' read.^) <9) Who will volunteer to 
read the psaltQ^aloud? (9) Jane? . - . > 

' 1 ' (2) The libjTd is my shjepherd; I shall not want 

' \ ' - V ' 

2 (2) He maketh me to lie down in green pastures: hef .leadeth me 



83 



beside ttie still waters • / , " 

• . 0 \ . . .' - ' 

3/ (2) He re-^stor-pth my^soul: he leadeth me in the, paths 

.- -^"^ of ri,-ches-ness for hfs name's sake, 

J.-'" • /. " • _ - , 

4 (2) 'Yea, though I walk through the,, valley of. the shadow of 

<j . ^ . ' ^ 

' death, I will fear no evil: for thba 4rt With' me; ^ 

■ ' ' ' " ' ^ ■ - ■ 

they ro^ and they staff they comfort me^ " ^' 

^ * ' 

5 (2) TJiou pfeparestXa ^ablgi before me in the? pr^sente oJP mine 

enemies: thou a-noin'^-test my head with oil; my cup v. 
runneth bver. , ^ ' o •* • 

6 ' (2) Surely goodne'ss and^ mercy shall follow ige all the day§ of ^ 
- ^ * ^ my /life:' and \ will dwell in the house of the Lord 

forever/ * ' « "^'^ 

(10) Fine, Ja^e. (10) A^ood rjea-ding.-^ , (9) But a-few cTf those- 
word^ gave a »little trouble^. (9) Let's go b§ck to <5:lear ^,them ^ 
^up. (3) First, yovC^ll notice ^he"* bid "fashi-oned endings on some 
of the wprds.^ (3) Qati you pick those put? (3')s^et:e? 
(3) Yea. (2) There's maketh, leadeth,. restoreth, le^dreth (again) ,' 
thou, thy , thy (again), thou (again), preparest, and mii^e sounds ^ 
funny where it is^ thou (again) , anointest (whatever that means) , 

^rin6€^L,Land that's all. . . . 

♦ . ' ^ - , -J 

(10) Good., Pete, (10) I think you got them all'i (3) NoW what about 
the "eth" endings? (3) How do we end these^same words^today? 
(3) John? ■ . - . ^ ' V , 



(3) "s", like makes, runs, leads. 



(3) And what about ' the^^>Wous'' and thys''? ' t3) DeblDil? ^ 
(1) The Quakers say^hat. (1)^ And I^^^think the Pennsylvania Dutch[ 
(1) They alf.t^lk lik^ that. (1) One time We gbt off the^ ^ I 



Peites^lyani|a * Turnpike an^:. went to ,eatvin a place, where they 

had that l^ind of food and you should have* seen hoW they* dress . 

and everything. ^ ^ \ . * 

(1) rethink you'fe talking about tfie Amish^ Debebie. (9)*Let's 

go back to what you said at -the beginniii^ about the Quakers, 

(1) Some of them, still do' use thou and thy. (1) But do you ^ 

know what they m^an? ^ / ' 

<1) Sure. (1) That's their way of saying 'Vou" aqd "your" and 

stuff Ilk/ that. 

(l)'*You and your. (10) That 's -.right. (1) fiut I'm nqt so Sure 
it 's an unusual way ^of saying .things (1) Af ter all, ^e' re used 
-»to the wa*y the commari^metits say "Honbr J^hy fatK^rr^-^aiijd th^^^i^^ 
^) It's just 'that we've become a littljp lesp formal in tfhe wayt 
vfe address people nowadays. (^3) The s%me thii:jg goes fdk the 
"ettv." endings that we've changed" to s's^s John said before. 
(9) There were a few other words that- I ' d ,like to cfheck' on before 
we go into the meaning of the poem itself. "^X-^Does^ anyone ^ ^ 
know th^ meaning of restdta? (1) "Jeff? 

(l),^^Ta^^t back again, lijjte wheti. you restore old furnrture. 

(1) Yea,^, ©r a 'hou^'e or something<^^ 

■ " . ^ 

(1) They do that \^ith paintings , "too^ .(1) -We learned that in 



Att class. (1) They scrape'^^^a^S. the dirt off them and the. colors 

' , ^. ' -■ 

/ ' ■» '* , " 

get bright again. ^ , o ^ ^ • ' 

(10) 0^^(10) Fine. ' (9) Now let's look a^tj"^-^ wo^^d^/surrcyuindin 

the word. T^st^re. (2) "He restoreth my- soul. "" ' (l,)xDo you think 

the 'poet is" talking^^bout taking*' something o^f your soul ^t> that 

dt will get bright agair>? (1), Jane? " / 
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TeacherT 



Amy: 

David r"^ : 

Teacher: 
Pete: 

9 

* .- 

Teacher: 



-Chip: 



Teachers 



(1) Well, sort pf» (\) I guess /In a way, when you do something 
... ^ ' ' 

\ wrong, youi- soul sjiows' it. . (1)"I guess if it wa^ something 

' you could' se^ - 'I^irilB^ your soul - miyt^'it'd get dajker'or 
something. (1) Then when ycu did sotne thing good, it would, 
sort^ of gi^t Glean again. ' • 

(11 or 1") Well, I'm not^so ^ure that that's what the*" po^t ^ 
means tieTe, but^ (10-) at leakt you've got -the meaning of feg'tore 
XI) Now, what aUoUjE righteousness?: -(9) Amy , 'read verse / 
number 3 again ,x please. / . o - " 1 

(2) '"He -restdreth my . soul: he leadeth me in the paths of 
righteousness for his name's -sake. " - 

(!) That means* good or something 'caus^ the Lord Wpuld be 

taking ^o^u down the ro^d to 'good, nofbad^ 

" * ' • ' >C - 

(1) P^te? ^ . 




(1) What aboutf justice, like (2) "he leadeth me in the paths 



of justice?" 



(10) Good, Pet^. • (1) Now one moffe vord - anoinfe^. (1) Does 
anyone know what anoints means? (1) Chip? (9) Why don't you » 
read the sentence with the word in it? . , 

(2) "Thou anpi^test my hedd with oil." (1) If must mean to put* 
. on^br son)eJ:hing - tHat^sounds- ickyl ^ . • 

*^ . . ^ V r. ' 

1,1^ . . .. ' Jl 

(1) To us it might, I guess. (1) But that' was a Hej^rew custom 
that showed when'^ person was favoi:%<i or someone special. C^)»We'll. 
^get into that a- litele more later. (1) What about someone 
figuring out '^a word to substitutcfor anoints in the/sentence? ' 
(l)'^r'ol? ' ^-^^ • ^ ' ^ 
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Caxol: 



T^acheiA 



Debbie : 
. David: 



• Teacher: 



(1) QovevsT 



/ Joe: 



Teacher: 



. ' : t)(abb4.e; 



; Teacher r 



Cl^ip: 
Teach^^-; 



(12 or. 1) Speaking of ickyT (1) t doubt that he was referring to 
that much oil, Calrol. 

(1) How do you know?^ CI) Maybe they had strange customs, too. - 

(1) Wha,t about marks? (1) He "marks my head with oil'* 'cause 

" ■ * . - - - . 

you said it had something to do with ^marking somebody s'pecial. 

(10) Good^^Dave. (9) Let's get back to fhe symbols being used. 

* ,* * " . - ■ * . ^ ■ 

Xl) Pret;e said that i symbpl is something which 'stands fdr 
something' else. (1) The poet here is David the' same person ^ 
who as axboy killed Goliath.. ^ ^ ' 
(1). You'idean the kid w-:. 



story. (1) He hit that 



.th*the slingshot^Li (1) Th^t was a cool 
guyi right in the head - splat! Rteally^ 
knocked hiou^eat. (1) He couldn't hkve grown .up to be a poet - 
after, bein"' such a hejro - that's ^oofy. / ^ - ^ /• * 
(I) •We=l,l„ he did. {f or 1) rfaybe. somet^lme you'dvlika to read 
some of the other parts of the story of David to see how he.. 

• ^ grew up\ ' (f).He was > qaita a, hero, but he was alao a poet. 

• .■.-/•>/ • * - «>» 

(I) An^ay^^ to ^et back to the^^psalm, tan anyone figure out 

* "■ •* ... •^ 

what syifibol David is usinfe for'cod? (1) Debbie? * 
/(I) .The Lo'^d? ^ ' . . 

(II) No, (i) that's just another word for "the , same petson. 

SI ■ 

-(1) Chip? . / ■■' o ^ ; ^ . ' :^ 

• (1) A sheph&rd? ' - , . ^ • T 

'.(10) Right. (1) See if *you can pick out other words' that 
^ continue thd ima-ge- of the sheph^rfl the dountrysid^ - Rich? 



ERIC, : 



87 



(2) -'Green pastures .valley .and rod 'and"* staff" - (1) aren't 
those'' tilings shaped like a question mat^k that th^ shelpherdss* 
in pictures .always are carrying? v / 
(10) Y'ou'rq^ right; Efich. (9 or 1) Anyone ^se have other 
suggestions? (9^or'l) John? 

(1) What ^ab out "still waters" that's country , (1) Bi&sides, 
you always have"* to have water* near wh^re your sheep are 
grazing. . 

Add (2) "leading ine" (1) because that's what a shepherd does 

/ v • n't • 

'With his sheep... and paths because that's where he leads them. 

. ' ■ x ' /^ - ' • ■ - • 

\^(10) i'ine. (9J Now read through the poem again and find the 
relationship between thfi shep^h^rd and* his sheep. ; (9) Jeff? . 
(l)'l guess it would be the same -a^-^etween any shepherd and 
h*s sheep^.- (1) They depend on their shej^erd f6r„fodd and wat 
(1) "He lead^^'fehem around. / 

(1) Then what do you suppose David i^^^ying. about- his^ord? 
(1) Jdne? . * ^ 

(1) That tbe-Lord is like^ his sheph'erd. (1) That malces him *th 
sheep^ ^nd the Lord leads him around* 

(1) Yeh, and that he depetids on the Lord for his taod and 

* . " 

everything. " ^---^ ^^^^ . 

/ \ .... ■ ^ / . ■ V ' ^ « 

(1) But that's riot J:rue. (1) The^Lord dolesn't give everybody 
thfeir food. . (1) • thejjr 'work to get moaey, then buy the food 
like we 4o. . y . 

- (1) Yeh, but, like who provides^.^thd jobs and who .gives you ^the 
brains to learn a job so you can get the job? 



(1) Well... 



Teacher: 



.Tim: 

Teacher: . 

Jbhn: 

Teacher; 

Roseann^e: 

Pete: 

Jeacher: 

Roseanne: 



' Teacher: 



(9) I think we're getting into personal beliefs here. 

(9) It'll be hard not to during bur discussions. <9) But 
to get. back to* the poet himself, (1) why do you think David 
chofee to use the symbol of a shepherd? 

(J) 'Cause he thought sheep were cool - right? 

(ly If Br cartoonist w^ere going to represent the U. S,, \fhy 

wbuld he be likely to use the national symbol of the eagle? 

(1) 'Qause everybody knows that. 

(1) OK, so?" ' ' 

(1> Oh, .1 get it. . , 

(12) You a^l ways do. ' * 

(1) How do you mean, Roseanne? » ' ' ^ ^ 

.(l) Well, ^everybody here kno^s the eagle. fi) So "everybody 
then- must h^ve known *a lot about sheep, (1) I guess there ' • 
, a whole lot of farmers dr^ something . 

(10) Right this is basically %t:ue^ • (1) A poet wilj. generally 
use symbols that his/audiedce qf readers wiijL be familiar with. 
(9) To sum up then, (1) .we have here one of the tnost famous poems 
in t;h§ t^Bible.' (1) It's a poem in which the main symbol being dsed 

e is the shepherd. (1) It's, a poem ipi which the mood pf, comfort 
and peace is 'brought put through David's cl^dice of certain words' 
and phrases. (1) It's easy to see why so many people ""in the 
val'ley of the shadow of death" - those people who are siqk or 

or those who have just lost sotnBone close to^ them find this 
Psaltn very important in their lives- (1) Some of you may remember 
seeing Governor George Wallace reciting the Psalm at a special. 



Jim: 



Teacher: 



y Jim: 
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':4jass said for him sh'ortly after his serious injury. (9) Would 

- w . . ■ ^ 

' " . ' ' ' ' ' '■ 

someone read the poem once more aloud now that we've stildied 
ists ffieaniiags mare clcfsely and can appreciate it more fully? 
(9)' Jane, r^ead the first time - let's have someone else - Jim? 
(9) Do you wknt it|.e to read the bid fashioned version or the , 
modern -one we figured out? „ ' . 

(9) ^iry the old one again, Jim. . (9) I think it'll come much 
easier now ands(l) it's really considered a classic^ 
(9) OK - here goes! . ) 

(2) The Lord is my shepherd;. I shall not want. . » 
(2) He make th me to lie down in green pas'tures: he leadeth me. 
beside the still waters. - 

^e re^ter^th my soul: he leadeth me'^n^he paths of righteous- 

J* 




nessTo'r his name's sak^* 
(2) Yea, though I Walk through the ^S^alley of the shadow of death, 
I will f eat^-^ap evil : for thou art with me; thy rod 
and tliyN^^^^f f theyboin^Srt me. ^^"^^^^ -^--^^ 

(2^yTho.u-^^rep^resj:^ fah4^-be#ore me iitxjthe presence of mine ' ^ 
enemies ; thou ^anoii^t^est my head .with oil; my cup 
runneth over. 



(2) Surdly goodness and mercy shall follow me all -tjti.e days o 



my life: and" I will {dwell In the house of the 
LordiVf or^verv " . 



ERIC 
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• / 
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Practice Exercise //4 foiKCoding 
CONTENT of Instruction^ 

On audio- tape, vith colored slices and buzzes -X^The s)p\idervt^ whose 
activity is to be coded is circled on each slide>. 

Time: ' 9 minutes 

'*) in the text indicates where the buzz occurs on the tape 



ERIC 



ORDER 



SCRIPt FOR 
ITEMS 



(show first slide) 

Directions; This is Practice 
Exercise 4 for 'Coding CON- 
TENT. Wm you hear this 
sound (*>^jGod^ the activity 
^Is happening r^ight;, at 
£h^ time. The first voice 
you hear will be that of tjle"" 
teacher. Her name is Mrs./' 
White. / 

The P/ractice E>^ercise will now 
beginV 

(advahce slide) 

Teacher: Today we're going to 
read ^bout the small country 
of Holland. Although Holland 
Is a tiny country/ long ago it 
was a very powei'ful country. 
Before W6C begin to^read, let's 
locatir^olland on the'map. 
Does anyone know on what 
continent (*) it lies? 

Pam.'' Yes, l^f . is in Europe.''^ 

Teacher:' Very good. 

(advance slide) * - ^ 

Does itff lie along the* coasgtlin-e, 
^r is it;/ inland? By inland I 
mean that ft'ls *Wot ne^r a^ 
large body of water vSuch* as an* 
5pea^.4. ^ 



CODE 



T-7 



NUM^ AND DESCRIPTION 
OF SLIDES 



T alone 81 



91 



S's raising haM^ with T - 122 
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OFDEH 



V 



ERIC 



SCRIPJ .OR 
ITEMS 



. y 

2.^ Nina: I think it is aiong a 
coastline. (*) 

Teacher: Yes, It Is. Pam, 
come show us where Holland Is 
on the map. 

Pam; Here it is. 



(advance slide) 

Teacher: Yes, that's right. 
One of the large bodies of 
water which affected the way 
the people' lived in Holland is 
the Nortb (*) Sea. Because - 
they lived aJ^ng the sea fehey 
became sailors and fishermen. 
They also became a great sea 
power. ^They even ruled other 
lands. * 

(advance slide) 

Look at the word power oi) the 
board. From what I have told 
you, can you tell me or give 
me an idea of what power means? 
(*) 



Mlkp: If >they ruled otJier > 
people it might ^mean they had a 
lot of money. 

(advance slide) 

Joyce: It might mean they wi^r^ 
very strong. 

Pam: I think it means they 
could tell everybody what to 
(*) do. 



Teacher : 



Goad. 



CODE 



T-7 



T-7- 



T-1 



T-1 




NUMBSR AND DESCRIPTION 
OF SLIDES 



rT withjbook looking at girl - 124 



Tat board-map talking to S's 

129 ' 



T with cliJss pointing to words on v 
board - 93 



9$ 



S's and T with books - 92 



' ORDER 



; 6, 



8, 



SCRIPT OR 
ITEMS 



(advance , slide) 

I'd like you to look at the ' 
woXd t hav6 just written on, the 
board. It is made up of two 
tiny words y6u already know,, 
however jj it is not a cbitipoimd 
j^oVd.^f Can you tell me the"* two 
little words? 

Mike: Cdr and i"^) js£. 

Teacher: Vj^t these two words « 



together an4^ tell tne- the word. 

Mike: Cargo . 

(advance slide) 

Teacher: If a phip is car;^;y- 
ing cargo, what does it have? 

■4 

Pam: It p:\ight be carrying 
something peopl^'can use. 
t 

Teacher:^ Ye^>, very good. (*) 
You ' re;i;get ting the right idea. 
Can you glvfe me an example? 

George: It might 'be something 
to eat .or it might be tpols. 



(advance slldet) 



Tei^cher: ^ It could be. \lt 
might be- something which a 
country" (joes not 4iave and is 
buying from ^mothe r^country . 

(Pause) (*). 

Look at the new word on the^ 
board. How many syllables are 
in it? ' ^ 



CODE 



T-2 



T-10 



.NUMBER AND DEgCRIPTIDN 
OF StlDES ^ V. 



T writing^ cdlonv on board ''-^ 123 



T at bdatd-map talkl^ig to S's - 129 



93 



T writing colony - oA boa^rd - 123 



qrSer 



9^ 




10. 



11, 



SCRIPT OR 



Mike: Tt^ee, 
(advance slide) 



Teacher: Try to pronounce the 
wor(J, -putting the stre^sr^ or 
accent Dn^the first syllable^i^ 
The o (*) in the first syllablie 
sounds like^ah. . ^ 

ffike: Colony > . . ^ 

Teactv&trT" Good work. 

(advance slide) 

Now, can you d^fin§M;]ie word? 

Joyce: I think it's a li^t-le, 
town* or ^ity to wfiich'pBople '--^ 
come from another conC\t^j^ht^j(^ 
or coun^try. They ^ome* to make 
a living, mostly by trading. 
The people^^who come are called 
itJmU^rants . They are ruled ;by 
^.pnpifn&jfecountry . 

TeaoJier: -E^^^^jpig^^ ^ ' ^ 

f "("advance sMde) ^ 

I, would ViKb .you to "open your 
iDOok'^to^page' LS8 . Th4?*e are no 
words bu page 15B.<> What kinds i 
of s«hips' do you s^e? (^) Ate 
they , modern or old-f a^iohc^^? 

Mary :"^' O^d-fa^^hloned'^ ^ "^"^ 

r ^ \ 

, Teacher: What type ship do - 
they look like? ^ 



Mary: ' They look like ^ 
khips. 

(advance slide) 

6' . . , 




CODET 



T-2 



T-7 



94 




S's aM/T«wtth trooks - ,92 
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ORDER 



SCRIPT/ OR 



Teacher: Why *,do yoa think 
that? . . " " * 

Nina: Because of -the 'sails and 
the way the \shlps (*) ai?^ built 



Teacher ;_J-I-fe'-$ not a pirate 
^tTTp, -but at the time' It was 
i^ed It had something that a 
4) irate ship also had. 

0 • O 

ge^o^ipge:-' The flag? 

(advance sl^de) - 

Teacher: YpQ, but what else? 
You can't se^ It.ln t^e. plc- 
^ture because It Is In ^a storage 
place on the (*) ship. 

Pam:'\,The food and .\ 

XtJacher: A word, we ,dlaGti$sed. 
before . 



Pam: f ood - andTcargoI 

Teacher: f^rgbtl 

(advance slide) 

These ships were ljuilt by the 
^Dutch in ordet tb carry c4rgo 
espc^cially . Now I'm going to. 
write another wor'd on the 
board. ' • 

tPause) 



I have writl'ten the wo):d America 
('^O on the board. You tell me 
what place it remlrids you of. 

Ann : The^ United S'tates . 



CODE 



T-7 



T-7 




T-2 



95 



NUMBER, AND DESCRIPTION 
OF SLIDES 



T talking to girl - 58 



V 



T and with Jboo^js" 



- 92 



/ 



'T - pointing' to word on board - 93 
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ORDER 



15, 



Teacher: ^Alright. If I add 
"s" to- the word whqt will It 
make you think of? . 

(advance slide) ? ^^^-^^ 

8 , ' ^ I 

Nina; Twd Americas. ' ' 



Teacherr What two Ameripas are* 
there? ' " ^ y 

Joyce t The two continent's (*) 
of North ami South AtfK^iflca. 

Teacher: Very'gbod. We shall' 
s^e how the I^iitch use^d these 
ships both in Northland ^outh 
America, in Africa, and in the. 
West Indies and East Indies. - 

I have just written New Amster- 
dam Qn the board. 



16, 



ERIC 



SCRIPT OR- 
ITEMS 



(advance sHd<i) 



Amsterdam 'is a v^&ty j^mpfort;ant 
city iD''HolL;;ind. It^ls the — - 
capital and lfM"g^>st cfty. 
Although thi"s city does^nofc lie 
along' ati wocopn it- it; a great ' 
port. J liitii' alo n g a river 
antl ehrtt^liajVa boon bultr--^ — — 
wHlch connecE^ho river with 
the, North Sea^ The ships <*) * 
we shair read about brought 
products from many straftge r 
lands to^ tills city. 

Look at the' bDdVd again. 

('advance slide) 

Have I simply written Amster'- 
dam,, or have I added apmethlng 
to It? ' 



'CODE 



T-1 



7 



T-1 

or 7 



96 



NUMBER AND DliSjdRll'TION 



OF slid; 




T at board-map. talking.. to- S's - 12^9 



T and SVq at map pointing - 126 
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ORDER 


SCRIPT OR 
ITEMS 


ICODE 


NUMBER AND DESCRIPTION 
OF SLIDES 






Tom: You put the word iltew in 
front of it. 






1 • 


17. 


a:each|»r: You are right, (*) 
(advance slide) ^ 

* 


T-10 


T poitttlng to word on board - .93 


■ -n 





The reason I have written New 
jfensterdam is because /the people 










of Holland came to North 
exiuxzL xi^d ±uii^ ago ancv oegan a 
colony there. They traded with 
uiixo k.uxujiiy diiu uaxxcu xu new 
Amsterdam, 








18. 


Pam: Where was^this colony? 
(*) 

teachers It was in the state 
of New York.- - 


T-1 


S's raising hands with T - 122 


* * 


* • 


(advance slide) 






r 


19. 

.. V 


I would like you to read the 
story on page 159 and find out 
two thing^: \ 

1. Find out how the Dutch be- 
came a giTeSat power long ago, 
(*)^ ' ^ \ 

2. Find out how the ships In 
the picture help'pd them to be- 
come strong. 

(advance slide) i * - | 
Are there any questions? 


T-9 


S's and T with books - 92 




20. 


(Students read sttory silently.) 
(*) 

Ann: What's this word? I've 
never seen It before. 


A-9 
or 4 


t 

S's and T with boQks - 92 

/ 

1 


if 

o 
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Teacher: It's starboard. It 
means the right side of the 
Doat. 

mf 1 


97 


*> 



■ - ■ '' - - : : > I : _J_ 






ORDER 


SCRIPT OR 
' ITEMS 


CODE 


NUMBER AND DESCRIPTION 
. OF SLIDES 








(advance slide) 








w 


21. 


Teacher: Now that you have 
finished reading I would like 
you to write a sentence for 
each of the vocabulal*v wo"rd<s 
listed at the end of the story* 
The sentences don*t have to be 
long (*) . .v^. Just mak^sure 
you use each word in one^ 
sentence. 

■A 


T-9 

* 


T talking to girl - 124 

(i 




« 




(advance slide) ^ 

Can I help you, Nina? 

Nina; I don't know this word. 






^ > 




22, 


Teacher: Well, let's find 
where it was used in the story .4 
Here it is. Can you read the 
sentence? (*) 


T-9 


T pointing to girl'g book 


- 116 






Nina: **The Dutch «?ai]orti w^rp 
able to navigate their ships 
by watching the position of the 
stars."' 

(advance slide) ^ 

Teacher: Can you tell from • 
this sentence what navigate 
means? 

Nina: Sailing? 








•J 


23. 


Teacher: That's close. Why do 
you think they look at the 
stars to figure out their 
position? (J^) 


• 

T-1 


T pointing to girl'^s book 


- 116 




• 


Nina: To see if -they're on 
course. Oh, I know. It means 
to steer the ship in the right 
direction. 








ERIC 




(advance slide) . 

- -^T^^ . 


98 




« _ . ■ 
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ORDER 



2A. 



t 



ERIC 



25. 



26, 



SCRIPT OR « 
ITEMS 



Teacher: Very good. Now can 
you Write a sentence using 
navigate? 



Nina: The boy navigated the 
dhlps through (*) the rocks 

Teacher: Gopd« 

(advance slide) 

JMlke: Are Wje going to recess 
•soon? 

Teacher: In about 15 minutes 
(*) Have you children finished 
your sentences? 

Joyce: Yes. Can we play base- 
ball this afternoon with the 
other fclass? 

(advance slide) * \ 

Teacher: That might be ar- 
ranged. You children had bet- 
ter go back to your desk an^ be 
qul^et. The rest of the class 
is still working. / I know 
you're excited (*) about reces^ 
but if you're not quiet until 
it Is time, I'll shorten your 
recess. 

) ' 

(Pause) 

Alright, put your books away 
and let's line up for reciess. 



CODE 



A-4 



T-12 



T-11 



99 



NUMBER AND DESCRIPTION 
OP SLIDES 



''T pointing to girl's book - 116 



S's at T desk - 90 



S's at t desk - 90 
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Practice Exercise #2 for Coding' 
GROUP-CONTENT of Instruction 
On audio-tape with colored slWes, Time-: 14 minutes 
The student whose activity is to be coded is circled on each slide. 

♦ . 



ORDER 



1. 



2» 



3f 



4. 



ERIC 



SCRIPT FOR 
ITEMS 



(Before turning on tape show 
fitst-second slide and Identify 
the teacher and the aideS^ * 
Advance to the next sllde^ 
before the start of each item.) 
Directions : 

This i& Practice Exercise number 
two for codti^ GROUP and CON- 
TENT. There are^24 items in 
this Practice Exercise. You 
should have a Sheet of paper 
numbered from 1 to 24 In front 
of you. Each Item will be re- 
peated twice and you have ten 
seconds to describe the 
activity. 

The Practice Exercise will now 
begin 

The aide says to a group of* six 
stJjudents, '^Can you think of 
anbther word that means a Vlo- 
leri;t wind storm, like the word 
torfjado that Is written on the 
blackboard?" while* the teacher 
watcnes. - . 



A machine and several students 
are pronouncing words at the 
same time ks the words are' 
flashed on a screen while the^. 
teacher Is watching. 

The student you are observing 
is looking at a filmstrlp with 
words accompaning the pictures. 

While the teacher and class of^ 
10 students are discussing a ' 
story about a' horse, t^he 



CODE 



T-1 



T-2 



4-4 



NUMBER AND DESCRIPTION 
OF SLIDES 



T a lone -30 
Aide alone -81 



A pointing'* to word on board T 
watching-7i8 



T and S's looking at filinBtrip-9 

\ '4. 



S alone witji^inachina-9 



J. 




( 



ORDER 



ERIC 



5. 



7. 



\8. 



10. 



11. 



4 ^ 



SCRIPT FOR 
ITEMS* 




stijilBnt you are ^observing ^ays, 
brother has a* horse. ^' 

The student you are observing 
asks his neighbor how to spell 
beagle . Neither student has a 
book. ' 

While the aide is discussing a 
story^-abdut Holland with 4 
students, George tells the 
student you are observing, 
"I got avixew puppy yesterday." 

The teacher and the class are 
watching a filmstrip with words 
& pictures on Safety Rules . 

^The aide has asked a group of 
5 students (including the one 
you are observing) how to 
spell donkey and is waiting 
fqf an answer* 

/• ' 

An aide is with four\student5 
(including the one you are ob- 
serving) who are listening to 
a tape recording & following 
along in their books. 



CODE 



T-1 



P-5 



P-12 



T-4 



V 



he five students In the dlass 
tead a story silently io them- 
selves. 



The aide Is reading a story 
aloud to the entire class of 
seven students while th^ 
teacher watches. 

The aide asks the ieacher how 
to spell a word and the 
teacher replies, \|hlle the 
student being Observed watches. 



OA-5 



OA-2 




T-2 



T-9 



101 



NUMBER AND DESCRIPTION 
OF SLIDES 



T talking to girl-4 



Boy talking to girl-22 



Boy talking to girl-22 
\ 

T & S's with nmchine-lO 



Aide with S's-X24 



Aide with S's fit niachine-59 



S's reading silently-1 



T, Aide, S's reading-52 



T talking to Aide-104 
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ORDER 



13. 



ERIC 



14. 



15. 



16/ 



17, 



18, 



19, 



SCRIPT FOR 
ITEMS 



After the teachfet has asked for 
the definition of cow , the 
student jwhom you are observing 
answers! "That's an animal tjiat 
goes oirik> oink, and you feet 
bacon from it. * 



The teacher calls the student 
you are iobserving up to her des 
and say if "The story that you 
wrote yesterday was really 
good," ll 
il 

The teacher and four studentsi 
(including the one you are ob- 
serving) are listening to a 
record which is reading a story 
about d6gs. ---"T^ 

An aide ||watches a class who are 
supposed! to be reading a poem 
and says to the student you are 
observing, "Ann be quiet and 
story!" 



read the 



A class is doing a writing ex-- 
ercise in which they separate 
words into roots and suffixes. 



The- studejits are listening, to a 
tape recording of Jack and the 
Beanstalicl 



The teackir is waiting for an 
answer tb| the question she has 
directed] jbo the class about 



where the, 
should gijjj 
she has U 



verb of a sentence 
on the diagram line^ 
lust drawn. 



if. 



CODE 



T-1 



t-8 



A-3 

or 4 



P-8 



•. NUMBER AND DESCRIPTION 
OF SLIDES 



T-3 



-02 



T talking to S-6 



T at desk with girl-3J 



T & S's with machine-13 



Aide helping girl-71 



Aide helping gir 1-5 7 



Boy & girl with machine-16 



T-pointing to words on board-73 
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r 


ORDBR 


SCRIPT FOR , 
ITEMS 


CODE 


NUMBER AND DESCRIPTION 
OF SLIDES 




20. 


* — -jp" -'-^ 

The students In, the class and 
an, aide read a Mother Goose 
poem together out loud, while 
the teacher watches them. 


T-2 


T, Aide, S*s readlng-52 




21. 


^h^^teacher sayb, ''The cli^ss is 
gettirtg^oo-nolsyulL, / 


T-11 


T pointing to cla8S-33 




22. 


A girl says to the bc:^y you ate 
observing, "I finished reading 
the stojry before you did." 


P-12 


Boy talking to glrl-22 


f * 

if 


23. 
24. 

!' 


Th^ student Vflu ht^ Qlafiorv^itm 

--is leafing through th? diction-- 
aryj:o find out how %6 hyphen-* 
ate a word. 

The student being observed is 
daydreaming and staring outj ' 
the windqw. 


A-4 
A-12 

"a 

**• 


S reading 8iiently-20 . 
S Staring out window-87 

'{- <i 

' '!■ 

= • i . 




i 

! 

j 

! 




ii' 
























" ■■■ 1 
*!' 

S 
If 

s 




; 


L03 


* i 


o 1 








<■ * 
• • 



ERIC 









** 


• 


'•' * " . .' 
Practice Exerclae #3 for Coding 


On audio-tape with colored slides andCbuzzes. Tltnet^-^ IO minutes 


The student whose activity is to be coded 


is circled on ea^h slide 


. A 


0 In the text Indicates where the hxxzz occurs on the tape^ * 


ORDEl 


I SCRIPT FOR 
ITEMS 


CODE 


NUMBER AND DESCRIPTION \^ 
OF SLIDES " 


* 


Directions: This is Practice 
Exercise number three for 
coding two dimensions. Wlien ^ 
you hear this sound * (*) code 
the activity which is happen- 
ing right at that time. 








(advance slide) 




1 




The first -voice you hear will 
be that of the teacher. Her 
name iSb Mrs. Wliite. 

1 " 


1 <i 




A 

r. 

i 


Uteacher: Good mornihg, my^'':^"''^ 
name is Mrs. White. 

(advance slide) 

The next voice you hear will 
be tUat of Mrs. Spencer the 
aide. 


1 ♦.V.i;;; 

r 


T alone - 30 


B 


Aide: Good morning, l*m Mrs. 
' Spencer. 




Aide alone 81 




The Practice Exercise will now 
begin* 


ii 






(advance slide) 




... " \ 

• 


» 6, 1 

1 

m 1 


Teacher: Today we* re going 
to do several things. Some 
of us are going to work on 
spellinR. we* 11 be dolne some 1 
reading from the controlled 
reader t and Mrj^. Spencer Is 
going to help some, of you ^ ^ 
with contractions. 


,. 




Mrs. Spencer: Good morning . | 
boys and girls. Isn't it a 
.nice day today? (A) 


r-12 


T, A.ide, and S's - 76 




Teacher (to aide): Mrs. 
Silencer, why don* t youiiillt^ 
Group A with yott to the back .1 ' 
' of tHe room. 








* 1 

(advance slide) 
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ORDER 



2. 





3. 



4. 



SCRIPT FOR 
ITEMS 



Remember to atreM*t*idw and^why 
the apostijbj^^-dt^useC' 



ERIC 



Mrs^ Sper^cef: All xlptt. 
^•«h»t*^*XMispji in the Ip^ialu^ould 

j^AH'^'to^.B.yl Shall I start 
with Lesson 4 or (*) have you; 
done that one already2,-^^- " *^ 

Teacher s Les^jfin i%pis' fine • 
Group B, will you go; sit by 
the controlled reader and 
6r©|jp G,-iake^out-.y0ur spell** 
,.iji$-B^(3foks.^ 

^(advance slide) 

Mrs* Spencer: Today we're 
gojU^^tji^jjfc^w^feh^^dStrj 
•^atfs* Turn to lessof 
yQufr"irt>i5kb4?QikB , . anyone 
know what a contraction is? 
(*) ^0? I'm writing a word 
whichi is a contraction on the 
board. Wtio knows what this 
word is? 



^iPause) 
Julio % doc8<t' t 

(advance slide) \ 

\ 

Mrs* Spencer: Oood* Does 
anyone know what two vifords 
make up doesn* t ? 

Nina: Does and C*) and 

Tom: No do and not 

George: Wliat^s that funny 
mark in the word? 



CODE 



T-9 



OA-3 



Mrs. Spencer: Don't call out,^ 
George* I'll call on you if 
you raise your han_d-«--.««*^^.^ 



OA-3 



105 



NUMBER AND DESCRIPTION 
OF SLIDES 



T talking to Aide - 



Aide talking to girl - 58 




Aide pointing to word on board 



-96- 



ORDER 



ERIC 



5CRIPT VOK 
ITEMS 



(adv^toce alide) 

NoM of you children has ^iven* 
thfe right answer yet. Do6s 
yone have another guess? 

^Pause) 

ffDdes and not are the two, word^ 
5. y/in doesn^t . (*) Now I'\i(e 
'written does and not onithe-^ 
board. 

(advance slide) 

Wliat letter is missing from 
these two words? 

Nina: The o in not * 

Mrs. Spencer;^' Is that right? 

(Pau^re) (*) (Students say yes) 

Very good. Now getting back 
to you, George ♦ . . the funny 
rk is called an apostrophe. 
'11 write it on the board. 

;*s all say itf-^^ogether. 



7. 




4^me says word) 



/ 

(a^ance slide) 

Goo^\ The apostrophe Is in 
the i^rd to replace missing 
letteiW. In this case, which 
letterXdid Nina say was miss-* 
ing? ^-'\^ 

Julie: TtW £. 

Mrs. SpencerX l^^t's see if we 
can think of other words that 
we use everyday which are 
contractions*. Suppose j 
wanted tp makte was and not a 
contraction. (*) What would 
that be? 



CODE 



OA-3 



106 



OA-3 



NUMBER AND DESCRIPTION 
OF SLIDES 



Aide at board, map talking to S's - 
129 



Aide pointing to word on board - 70 



Aide at board, map talking to S's 
129 



\ 



•97- 



ORDER 



ERIC 



8. 



9. 



10. 



SCRIPT FOR 
ITEMS 



Mary: wasn * t 

Mrs. Spencer: Goodi Who can 
think of another contraction? 
I'll write them on the board 
as* youL say thetit. 

(advance slide) 

Tom: t)on* t 

Mary s Won * t 

Mike: Didn!t 

George: How about wouldn* tf ' 
(*) 

(advance slide) 

Teacher: Iwhl'le Mrs. Spencer 
is working with Group A XM 
like Groiip B to do some work 
in their/ spelling books. I 
have a tape recording of the 
words in lesson 12 that we 
worked ;on the other i^) day. 

Tom: Oh boy, a tape recorder I 

(advance slldej 



Teachbr: After I start the 
tapej listen for the word and/ 
then Iwrlte the correct spell- 
ing i'n your workbooks on ' 
page iS^ Are you all ready? 
JulieL wkll you start the 
tape recorder? 

It doesn't work. (*) 

Teacheb Did you push the 
"fojwatd" button? 




(advancife slide) 



CODE 



OA-3 



T-9 



T-9 



107 



NUMBER AND DESCRIPTION 
OP SLIDES 



^ide writing colony on board ^ 123 



T and S'a and machine - 13 



t and S*s and machine 14 
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ERIC 



ORDER 



111. 



12: 



13. 



14. 



SCRIPT FOR 
ITEMS 



Julie: Oh, I pushed the 
"^cordl" . . . there, now it's 

i 

Teacher: Yes. Let's not talk 
now * . . get read^ for ^the 
first ward. The tape r^porder 
is now^on. 

Macttinc: Giraffe. (*) (pause) 
A giraffe has a long neck* 

' (advance slide) 

Machine; Motor, (pause) The 
tjotar in tfhe car was not work- 
. ijng. . ^ 

^ (Pause) (*) 

(advance slide) 

Teacher: Group C, I'll 'be 
with you in a niDment. Plei^«t\ 
be quiet . . . Group B ±^ 
taking a test. I think it 
, would be nice if you thought* 
about what othe,r students are 
doing and not tatk loudly. (^) 
li 

Machine: Yellow, (pause) 1 
bought a yellow balloon at the 
fair. , 

(advance slide) 

Teacher; OK, Group G, let*s 
get ready to read. Our story 
, today is art in t (ires ting one 
. • . it's about a tornado. 
Who knows what a tornado^ is? 
(*) 



Julie: A big atorm. 

George: A funny cloud that Jri«2 
pick8*^R houses. J-UO 



CODE' 



T-5 



T-S 



T-11 



T«7 



NUMBER AND DESCRIPTION 
OF SLIDES 



T and S'« and machine - 25 



T and S's and machine ^ 25 



T' pointing to class - 33 



T pointing to elass - 33 



<)RDER 



SCRIPT FOR 
ITEMS 



CODE 



NUMBER AND DESCRIPTION 
V y OF SLIDES 



15. 



16- 



karjr^ JThere was a'tprnado in 
the "wizaM-^>f:lOz^'' and it 
carried a house, >a^^^ and a 

dog to a^far away lan^. 

(advance slide) 

■ ' '' 

Teacher: It seems you have a 
good idea, of what a tornado 
is^ In this stpry the^iUxirnado 
Is called a twjLster, Why do 
you think i^* stalled" that? 

Tom: . Because it twists #nd 
turns. — \ 

Ann^ : ^:^^B^ause the clouds coine 
twisting JStmz^tbnl the sky. 

Teacher: Gdod.^ Do we have a 
lot o£ tornados here in Maine? 

(advance slide) . 

Julie : " lJov--.: : 

Teacher:* Where are there a 
lot of tornados? 

(Pause) 

We'll find the answer to that 
question in' the story. I'm 
going to start the reader nowi 
(*) GeorgeV will you turn 
down the lights'^on" this side 
of the room? Today's speed 
will be a little faster than 
yesterday's. 

Machine starts . 

Tom: " A Texas Twister . 

» 

(advance^sflide) 




T-7 



T pointing to class - 33 



T-9, 



T, S's - and films trip - IQ 



Teacher: I think it's l>«tter 
if we read to ourselves, term. 
Everybody can try to keep up 



-loo- 



ORDER 



17. 



18 



19 



ERIC 



SCRIPT FOR V 
ITEMS 



with the speed. 

. ' . ^" .i 
(Pause) ' (*) ' , 
• * , , * • i 

Teacher: ; Group are you 
linighed? 

(advance slide) ' 

Good, turn b^ck to page 2 in 
your workbooks and Correct 
your words. When you're 
finished do page 6, using the 
words that you made mistakes 



Julie: I got them all right. 
(*) 

T6acher: Good,. Julie. You 
can go to^he library shelf 
and pick out a bo6k to read* 

(advance slid6) 

Teacher: OK, Group C. Open 
your ^ooks to'page 203 (*) to 
the stoify that you've just 
read on the controlled reader. 
Where did this story take 
place? ^ 

George: -In Texas. 

Teacher: What was the weather 
like on the day that the \ 
twister came? 

(advance slide) 

Julie: It was hot. 



George; It was still stnd 
quiet. 



CODE 



T-4 

or 

T-9 



T-5 



T-9* 



110 



NUMBER AND -DESCRIPTION 
OF SLIDES * 



T, S's and filmstrip - 9 



\ 



T and S's - 7 



T and S's with books 72 
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ORDER 



ERIC 



SCRIPT FOR 
ITEMS 



CODE 



20, 



21. 



22. 



Mary: It had just rained. 

^Ann: No it hadn't C*) rained 
'"in a long time.* | T-1 

Mary: there were lota df dark 
raitiy clouds though. 

'Teacher: You're both right^ 

1 

(advance slide) 

It hadn't rained in a long^ 
time but the sky 'was full of 
darkj raifiy clouds. Was ''it 
wilidy? ^ ^ 

George t It^was real still 
before the twister came but* 
then it got really windy when 
fihey saw (*) the twister. | T-1 

Teacher: Who saw the twister?! 

Mary: A man and three 
children. They went to the 
house and told the mather. 

(advance slide) 

Teacher: Then what happened? 

Julie: They went to the 
basement. 

Teacher: What«wot:d did they 
use in the st<^ry that means ♦ 
the same as (*) basement? | T-1 

(no answer) 

Look on page 204 and 9ee if 
you can find it. 



(advance slide) 

Raise your hand when you 
have found the word and can 



111 



NUMBER AND DESCRIPTION 
OPiSLIDES 



T and S's - 7 



T^and S's with books - 3 



T and S's with books - 3 



ORDER 



SCRIPT FOR 
ITEMS 



CODE 



NUMBER AND DESCRIPTION 



^ OF SLIDES 



read the sentence. 

Julie: I found it. The last 
sentence on the page (reads) 
"Joe said, 'It looks like we'd 
23. (*) better go to the cellar 
We'll be safe there. *" . 

(advance slide) 

TeacliiBr: Why do people go to 
basements and cellars when 
, tornadoes come? 

24* (Pause) (*) 

Ann: Because then they're 
underground. Thia tornado 
can*t hurt them if they're 
underground . 

. ' / 

George: The tornado doesn't 
always touch the ground but 
if it does, it can't reach 
-dbwn . 

(advance slide) 

25 \ Teacher : V(lry good . I'd 

like you to answer the rest 
of the questions (*) which 
are on page 206. When youlte 
finished you may take out 
your crayons and draw a 
picture of aNrornado or any 
part of the storyj that you 
like. 

(advance slide) * ^ 

George and Mary, l6t's go 
back to the back of the room* 
264 * (*) and review those multi- 
plication tables that we did 
yesterday in class. 

Mary, will you statt wi^th the 
2's? . 



T-^2 



T--1 



J 



T-9 



) 

T helping girl - 74 



S ' s raising hands 67 



T and S's with books - 3 



I 

T and girl - 4 



112 



ORDER 



SCRIPT FOR 
ITEMS 



27. 



28. 



(advance silde) 

Mary: 2x1=2, 2x2=4, 
2 X 3 =6, 2x4=8, 2x5= 
10, (*) 2 X 16 = 12, 2 X 7 = 14 
2 X 8 « 16, 2,x 9 = 18, 2 X 10 
= 20' 

(advance slide) 

Teacher: Good, Mary. George, 
can you do the 5's? 

George: 5x1=5, 5x2 = 10 
5 X 3 = 15f 5 X 4 = 20, (*) . 
5 x 5 = 25,* 5 X 6 = 30, 5 X 7 
= 35, 5 X 8 = 40, 5x9= 45, 
5 X 10 = -50.1 

Teacher: Very good. 



qODE 



T-8 



NUMBER AND DESCRIPTION 
OF SLIDES 



T with girl and boy - 23 



T-8 



T with girl and boy - 23 



A 
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Practice Exercise #5 for Coding 
GRDtlP-^CONTENT of Instruction 



On Audio-tape. Time: 12; minutes 



Directions: This is Practice Exercise nukber five |or coding two 
dimensions. The first vbice you h^ar will t>e that of, 
the teacher. Her name is Mrs^* White . ^ ■ 

The Practice Exercise will now begin J ^ } 



Teacher:' 

Ann: 

Tom: 

Claud ik: 
Teacher; 



Teachgr: 

' Teacher: 
Tota: 

Teacher: 
Tom: 

Teacher: 
George: 



Our story today is about .a secret. What is a secret? (7>^ 
Annei? (7) - ^ . : ^ 

, ' . ' ■ j 

It s sbmething you tell just your friend and she's not 
suiriMsed to tell. (7) 



She'll probably tell, though. A secret ib something you 
know and don't tell anyone. (7> ' 

But Mrs. White you can tell someonela secret. .(7) 

That's the problem with a secret - hidw manV people can • \ 
Icnow something and have it remain a ^ecret? (7) Do you all 
agree a secret is* something yoyx dori't^ want everyone to 
know? (7) ^ 

The title of our story is A Secret for Twenty-five Y6ars > (7> 
Now that's a long time .jfo keep a sectet, isn't it? Find (7) 
A Secret for Jwentv-f ive Years in your books. (9) 

Tom, how do you find something quicikly In 'a book of stories? 
(1 or 8) ^ • 

Oh. You look in the Table of Contents. (1 or 8) 
Where do you find' this story starts, Richard? (1) 
(Pause) On pagfe 204. (1) i ' • ^ . 

Let's all turn to page 204. (9) ; 

When do you think this story^ takes place? George? (}> 
A long time ago. ^(1) 



ERIC 



114 



^ |j^at makes you think so?^^^_J^ 

Well the people s^x^^t using, cars. They are In* a vagon 
I pulled by hprses. And the man is dressed in an old- 
r fashioned in old fashioned clothes, (1) 

^That'« a pretty good gue^ss, (10) Let's see; Julie, 
5£Lll-yofu read. the first paragraph in the box on page 204, 
please? (S) 

"Grandfather nearly missed his train when an u ... u ... 
(Pause), . (2) 

Juli^, when we-see'a'word we don't know, what is the 

rrrat-ttving^ we do? (^— . : 

if thefe are any priefistes or suffixes on it (3) - 
Oh, take*off the un ... oh, unusual . (2) Grandfather nearly 
missed his lirain when^an unusual family kept him from 
crossing a bridge. (2) It was many years before the 
whale story was told abaut that family." (2) 

I don't think this is a whale stoty, Julie. (11) That^S 
a long o in whole. (2) Why is it a long o, Lisa? (2) , 

Because of the final silent e. (2) Whoops! -"the whole 
story was tdld about the family." (2) 

What do you think the unusual family could be? (1) (Pause) 
Mike? . (1) 

Indians? (1) 

That might stop Grandfather!^ (10 or 1) You'll find out as 
you read the story. (9) Right now, read silently to the 
first paragrap3i on page 206 to discover what tjiia unusual 
family was and where the boy. is taking the man in the wagon. 



What's thls/word? (2) 
What sound does it begin with? (2) 
R (2) 

What are the vowels? (3) 
£ and jLi. (3) 

What Is one ou sound, Tom? (2) 
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Tom: 

Teacher : 



Tom: 

Teacjker: 
Tom: 

Teacher: 
Tom: 

Teacher: 
Lisa: 



Teacher: 



Mary: 
Teacher: 
George: 
Ann: 

Teacher: 

George: 

Teacher: 
George : 
Ann: 



ou like In ouch? (2) 



^^^^ 



Wes, (10) but not this time, (11) What about another 
W sound? (2) . , 



11, let*s try the ^ sound. What Is that? (2) 



GocM, that's it. (10) Now try the word with what you 
kno^ about the beginning and ending pounds and guess 
at the vowel sound. (2) 

*Rowfl (2) 

Now t!ry reading the sentence without the word, but guess 
by ^e meaning of the rest of the sentence what the word 
might be. (2) 



and stony there.*' (2) Oh, 



*'The\ road was very 
lougli. (2) 

That 'I good. (10^ 

Oh, th^Ls story la about skunks. (1) 

(Lisa^and Nina giggle.) (12]i 
(Paui^e^ 

Whatlwas the unusual family, Mary? (1) 
Skunks 1(1) ^ 



Yes, (10) and who says they are skunks, George? - (1) 



Patridlc. (1) 

Nq, It fa Grandfather. 



(13 



George,; will you read the pai?t that tells us who says they 
are skunks? (9) 

•"That can't be a 'said Patrick, shading his eyes 
with his hands." (2) 

Does Patrick actually call them skunks, George? (1) 

Nd, I gjle^s not. (1) - , 

Here it is, near the bottom of page 205. (9) "'Sure 
enough, it's a mother skunk with five yojag ones, half 
grown,' ^iald (Grandfather." (2) 
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Teacher: 



. George: 
Teacher: 

* George: 
Teacher: ^ 
George: 
Teacher: 

* Maty: 
Teacher: 

Tiacher: 

Julie: 
Teacher: 

^Isa: 
iJeacher: 

Chrlatian: 

Teacher: 

Michelle: 

Teacher: 

George: 

Teacher: 

George: 




ERIC 



Goodr (10) When Grandfather aays, "Xan^t he boldl'^ to^. 
whoBi is he referring?, (3^ Pam? (1) . 

George? (1) • 

The skunk* (1) / 

Yes, (10) and whUt did the skunk do that was bold? (1) 
He came right out in the road* (1) 
Why. do you think. that was bold, George? (1) 
I don't know* (1) 
What4s another wc^d fojr bold? ' (1) 
Daring? <1) 

Good. (10) Any other; word that means bold? (1) 

Brave? (1) 

" .. . _ 

Yes, very good* (10) What do we call, thess wordp that 

mean the same as another word? (1) 

Cinnamons? (1) 

Almost the right word. (10 or 1) Can any<»^ remember the 
word? (1) 

Synonym . (1) * * 

That's right. (10) Remember synonyms are words which have 
the same or almost the same meaning as another word. (1) 
Now, can you give an antonym for bold? (1) Chris? (1) 

Afraid? (1) 

Good, .ti) Another antonym for bold . (1) 

ShZ. (1) ' , ^ - • 

Very good. (10) And what is an antonym? (1) George? (1) 

The opposite meaning ^1) 

Good. JMk Now, goltig back to the question ... (9) \ihy^^ 
was It bold of t;;he akunki to cone right out on the road? 
(1) George? (X) 

They weren't afraid of the people, I guess. (1) 
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George: 
Teacher; 

Nina: 
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Julie: 
Teacher: 
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Teacher: 



Ann: 

Teacher: 



That's a pretty good assumption! (10) What do wild 
•X*nimals usually do when they see people? (1) 

Stay hidden! (1) , 

Tihat's right! (10) And where was Grandfather going, 
all dressed up,^ that he had to be so careful not to 
tangle with skunks? (1) • Nina? (1) 

To make a speech to sotne teachers at. a big meeting. (1) 

And why was Patrick so calref ul with his wagon? (1) 
Who can read the parfc that answers this question? (9) 
Julie? (9) 

On page 205, the first paragraph, (9) "Patrick^ an 
(2) (pause) 

What is the first thing you look, for in a word you don*t 
know? (2) 



Prefix or suffix. (3) 
Are there any? (3) 
Yes, able (3) 

And what do you have left? (3) 



( 



At^ree agreeable ♦ (2 ot 3) "Patrick, an agreeable 
young Itish fellow, had come for Grandfather, driving . 
his very best pair of fast horses" hit • . hitch 

ed .• "h)itched to his new'^llght wagon. The wagon 
was the finest in the town." (2) 

Very ^good, Sandy. (10) I like the way you figured out 
hitched all by yourself. (10) The ed ending has 3 sounds 
C2) What are they? (2) 

M> It y (2) ' ^ 

That's right, (10) We* 11 get some Words spelled with the 
ed ending and ed, t, and d sounds later. (9) Right now 
let's read on to page 208 to see what Grandfather and 
Patrick di€ about the skunks. (9) 

(Pause) (4) 

What did the mother anj^ her family do when Grandfather 
yeMed at them? (1) Wil^ you read it for us please,. Mary? 
(9) 
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••The mother turned her- head toward him, and two of the 
young ones stopped playing, but they showed no aigns of 
thinking his performance disagreeable /• (2) 

Boy, they were bold I (1> * 

. . o .. . 

Yes, (10 or 1) it 'seems so - but let's read on through 
page 212 to see what develops ^ext, (9) 

(Pause) (4) 

'■I * 

Why wouldn't the driver of the Iviober wagon throw stones 
at the animdi^? (1) Tom? (1) 

Because he didn't want his valuabllfc furniture to get 
sprayed. (1) (Laughs from the otiier children.) (12) 

Once my dog go sprayed and, wow! was he a mess! (1) He, 
couldn't come in the house for a month. (1) 

What did you do for you?: dog, George? (1) 

We got hlra clipped and Washed but he still smelled 
awful for a while. (1) ^ 

You can understand, then, why no one wanted to disturb 
the skunks. .(1) What was the boy's idea for moving the 
furniture to Arlington? (1) Mary? (1) 

They could swap loads and turn around and go back the way 
they came without going near the slkunks. (1) 

Yes. (10) That was. pretty clever, wasn't it? (1) What 
did they use for a bridge? (1) 



An ironing board. (1) 

What di^ Grandfather leave behind in Patrick's wagon? (1)" 
Mis speech. (1) ^ * ^ 

Yes. (10) Wouldn^'t that be a shjockl (1) Now> let's 
finish the story and see how Grandfather makes out. (9) 
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